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ABSTRACT
This DMin project addressed the problem of the absence of a viable training
model to equip graduates of EQEB (Escuela Quiteña de Estudios Biblicos) for selfsustaining ministry. Based upon a theology of vocation, the project implemented and
evaluated the inclusion of a technical-skills component to EQEB’s current seminary
training. The project followed the integration of sixteen EQEB students in the vocational
program implemented during the 2015-2016 school year. Qualitative research data
gathered from five group interviews with these students, my own field notes, and a
faculty interview provided the substance upon which I based the project´s findings. Over
a seven-month period EQEB successfully implemented and learned how to better carry
out this vocational program into the following school year. To date, EQEB continues to
employ this training as its particular way to help students answer their unique calling
within ministry in Latin America.
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CHAPTER I
AN OVERVIEW OF THE PROJECT
This project addresses the need at Escuela Quiteña de Estudios Bíblicos (EQEB)
to train ministers in self-sustaining skills, mobilizing them to serve in a more expansive
way the church in Latin America (LA). Few opportunities for full-time employment in
ministry exist within the socio-economic reality in LA. This project attends to this
obstacle by offering occupational training in conjunction with the current EQEB
theological preparation. In the 2015-2016 school year, EQEB took the necessary steps to
become one of the first biblical training institutes in South America among Churches of
Christ to qualify as a true vocational-technical institute, offering practical as well as
theoretical preparation to Christian servants who want to answer the call to serve the Lord
and his church in LA.
The first chapter of this thesis describes the context of EQEB and my role within
it to help it grow evermore missionally faithful. Chapter 2 outlines the theological
grounding for the project within a theology of vocation. Chapter 3 implements qualitative
methods to evaluate the success of the intervention. Chapter 4 relates the findings drawn
from the interpretation of three data sources, including field notes, group interviews, and
an interview given to outside observers. Finally, the last chapter presents the conclusions
and deduces implications from the project’s findings.
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Description of the Ministry Context
Operation Ecuador and EQEB
To understand EQEB properly, it is essential to see its role within the larger
context of Operation Ecuador. Operation Ecuador began in 1989 when a team of five
families associated with the Churches of Christ moved to Quito, Ecuador, to plant a
church and subsequently other ministries through this body. They strategically chose a
capital city with social, political, and economic influence to position themselves for
greater spiritual impact in Ecuador and beyond. They envisioned preparing local disciples
in ministry and, to fulfill this goal, began the Academia de la Biblia in 1991. In only
makeshift rooms above a rented church building, church members as well as others
attended these first classes in the evenings when the normal workday had ended. During
those first years, missionary-teachers made this mode of evangelism their greatest
outreach: converting dozens and creating a better educational program all together. Its
fame reached first the ears of Christians in Venezuela and Colombia; consequently, the
institute expanded to include students from neighboring countries as well. In 1997 the
Sunset International Bible Institute agreed to oversee the Academia de la Biblia for a
five-year stent, helping it attain its status as a full, three-year Bible institute with the
ability to grant scholarships and a certificate of graduation. The Academia of the Bible rebranded then as the Escuela Quiteña de Estudios Biblicos and organized its missionaryteachers into faculty, with Kent Marcum as director. This reform gave birth to a fullfledged bible school,1 which, while blessing the multiplication and training of disciples,
also vied for the missionaries’ time and attention. Possibly this refocus of energy caused
1. I will use the denominative “Bible school” and “seminary” interchangeably throughout the
thesis. Though the Churches of Christ typically call such training schools “Bible schools” or “schools of
preaching,” the term “seminary” is more common and universally used within other Christian confessions.
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the initial church plant to quickly take more responsibility and leadership as American
missionaries gave increasing energy to the success of EQEB. Whether by default or
design, this ministry plan enabled the Colon Church to mature as well as promoted
EQEB’s influence as an effective training center in LA. Today the two ministries
continue to share a common facility, working together and dedicated to the same mission
begun by their founders many years ago.
EQEB impacts more than the students who pass through its halls; from its
inception it has served as a hub or fulcrum for the larger ministerial context of Operation
Ecuador, which comprises both church and parachurch ministries. These ministries
include yearly medical missions, a Christian camp2 serving churches and short-term
mission groups year-round, EQEB church planting teams,3 a children’s home, a private
Christian school that serves the children’s home and surrounding area,4 a comprehensive
Internet Bible study program,5 and a jungle ministry involved in planting churches and
giving social relief to inhabitants along the Cayapas River.6 All of these ministries, which
have rapidly evolved, can be traced back to the initial efforts of those pioneer
missionaries and EQEB’s influence through its graduates. Operation Ecuador can be
thought of as an umbrella organization, perhaps with EQEB at its center, blessing these
various ministries committed to working together for the good of God’s kingdom.
2. Bellevue Church of Christ in Bellevue, Washington, established Camp Bellevue in 1998.
3. As of June of 2016, nine teams have been sent out to begin new churches in Ecuador and one in
Bolivia. Almost all were under a ten-year contract of support from the U.S. Beyond these teams there are
countless graduates who have gone out vocationally to begin new works or assist already established
churches.
4. The Hacienda of Hope represents the orphanage and the HOH Academy is the K-12 school. The
Twikingham Church of Christ in Huntsville, Alabama, sponsors both ministries. Many of the employees for
these ministries are graduates of EQEB.
5. Into all the World has a student base of over 17,000 current students who are participating in
this virtual education.
6. Operation Ecuador began this ministry in 2009 and its sponsoring church is the Snyder Church
of Christ in Snyder, TX. Five EQEB graduates work at this mission.
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EQEB
My particular piece of this missional pie relates to EQEB as well as its missionteam program. While the focus of this project intervention concerns EQEB directly, it
indirectly affects the style of church planting espoused now within Operation Ecuador.
EQEB’s new mission emphasis is to prepare and send self-sustaining workers throughout
less developed countries of LA. National support for ministers is welcome when
available, but EQEB seeks to equip its missionaries for the most likely absence of such
resources. EQEB holds that Latin Americans reaching other Latin Americans is the best
solution for making Jesus known throughout the Spanish-speaking world. Rather than
create reliance on indefinite outside financial assistance, EQEB espouses an indigenous,
self-propagating model where the co-mission rests upon shoulders of the local people.
Operation Ecuador sympathizes with an indigenous model of ministry;7 however,
its self-supporting principles are primarily projected on its church-plants more than its
parachurch ministries, including EQEB as a ministry-training school. I am encouraged to
report that for the last two years EQEB received donations from most all of the Latin
American churches that send it students. However, U.S. partnering churches and
individuals still fund the greater part of its operating budget.
Today EQEB celebrates an all-Ecuadorian faculty aside from me as director. It is
my hope that in the near future this position too can be locally facilitated. Only since
2014 have I taken the mantle of leadership, and in truth, it does not feel foreign because I
7. Missiologists borrowed this term years ago from agriculture, likening it to the process of
churches growing naturally in their culture. Rufus Anderson and Henry Venn are traditionally credited for
creating the three-self formula that defines an indigenous church as a local group of Christians who are
“self-supporting, self-governing, and self-propagating.” Melvin Hodge’s classic work The Indigenous
Church (Springfield, MO: Gospel Publishing House, 1978) explains this theory further. A more recent
historical survey on the topic can be found in Jean Johnson, We Are Not the Hero (Sherman, OR: Deep
River Books, 2016), Kindle e-book, locations 1545-1582.
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am a “prophet returning to his hometown.” As a missionary kid of one of the pioneer
families, I have considered Ecuador as my home since 1989, when I was eleven.
I returned to Quito hesitant to take the director position. I had earned an MDiv
and was engaged for five years as a church-planter in Cochabamba, Bolivia, but I did not
know how church members would receive the “prodigal returned.”8 I purposefully
wanted to gain respect from the faculty and staff at EQEB and therefore served as fellow
professor and assistant to the director for three years. Working alongside the faculty, I
was able to gain their trust and approval, which smoothed the way for my eventual
promotion to director in 2014.
One of the elements I have endeavored to implement is a team environment,
dependent on the contributions of all members. Counsel and deliberation of major
decisions take place in community at EQEB faculty meetings. Due to collaboratively
working together in this way, the EQEB faculty has been able to make significant
changes during these last few years.
EQEB implemented four main improvements in these last few years. Each shapes
and contributes to the vocational aim of this project. First, EQEB has stressed the
importance of greater inclusion of the national churches in the missional objectives of
this institute. Whereas before, churches sent students who were trained and provided for
with foreign funds, EQEB now expects that they share in the blessing of this work by
partially sponsoring their own missionary apprentice.9 While congregations cannot

8. I do not wish to communicate that I had squandered my life in worldly living, but rather that I
had been absent for 16 long years.
9. In 2014 EQEB began to call its students missionary apprentices to express the missional nature
of having been sent from their congregation.
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provide fully for their missionary apprentice, partial sponsorship strengthens the buy-in
and church responsibility that a congregation should have when sending one of their own.
Second, without dispensing with courses that provide solid biblical knowledge,
EQEB has implemented more classes focused in practical theology and has augmented its
ministerial track. In years past, the curriculum leaned toward what is more typical of
many schools of preaching found in the U.S: heavy on the biblical informative training,
but probably weaker in its formative preparation.10 Using Paul’s directive to Timothy,
EQEB sought to strengthen its spiritual emphasis: “present yourself approved to God as a
workman who does not need to be ashamed,” as well as its theological and ministerial
“handling of the word.”11
Third, in this last year, the faculty at EQEB has adjusted expectations for the
curriculum’s practical ministry hours. EQEB faculty felt it had erroneously conveyed to
the student body that ministry took place primarily in the traditional forms of preaching,
teaching, edification, or evangelizing. The entire twelve hours a week of practical
ministry were carried out in more traditionally perceived church functions, all the while
forgetting the fundamental ministry to family and community. Therefore, to give a
holistic approach to ministry, faculty encouraged missionary apprentices to use some
hours of practical ministry in social aid and attention to family needs.
Fourth, EQEB has communicated a shared vocation in Christ by initiating a
satellite training program called the Programa de Liderazgo Ministerial, (PLM). This

10. Eugene Boring remarks that the preacher training schools that rose up in the mid-1900s shared
a common objective: “to train in the traditional Churches of Christ hermeneutic rather than a liberal arts
education” whose “curriculum was almost exclusively biblical” (Disciples and the Bible: A History of
Disciples Biblical Interpretation in North America (St Louis: Challis Press, 1997), 288).
11. 2 Tim. 2:15, New American Standard Bible: 1995 Update (LaHabra, CA: The Lockman
Foundation, 1995). All biblical quotations will come from the NASB unless otherwise noted.
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separate track of studies began in order to train lay leaders12 all over the country,
upholding EQEB’s convictions that ministry is carried out by all believers. Up until this
time, EQEB could train only those who lived in, or were willing to move to, Quito.
However not all should, nor can, attend EQEB’s full-time, three-year course of studies.
Therefore, from the centrally located church plant of Santo Domingo, EQEB
invited lay leaders, both men and women, to commit to a course of training consisting of
four weekends a year for a three-year period. The PLM encompasses twelve, 20-hour
courses to guide lay leaders to greater biblical understanding and introduce tools for
leadership. By the end of 2016 EQEB will have finished training more than thirty
dedicated students from at least thirteen different churches. People pay their own passage,
food, and lodging to attend these three-day seminars. EQEB’s costs are minimal, but the
rewards of seeing these leaders grow in their confidence and involvement within the
church are incalculable. It is a blessing to train church leaders while keeping them
plugged in to their church and life context at home.
These four reforms mentioned, in one way or another, emphasize the prominence
I hope EQEB can place on a joint vocation embodied by all believers. In the 2015-2016
school year EQEB has added to this impetus training in a technical skill to complement
its standard ministerial track. This goal supports EQEB efforts to diversify what is
considered ministry and encourage graduates to serve holistically according to their
talents and avenues that God opens.

12. I personally do not like this term, but most religious circles understand it best as those
referring to the un-ordained, or voluntary, leaders.
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EQEB Mission Team Program
At the turn of the millennium, my father, Kent Marcum, designed a ten-year
strategy to launch the first of several EQEB mission teams. Over the last fifteen years,
eight teams were sponsored by U.S. congregations to plant new churches in locations of
South America where fellowships of the Churches of Christ were either weak or nonexistent. Faculty selected the graduates who would serve on each team based on their
conduct and accomplishments during their three years at EQEB. Sadly, those selected for
teams represent only a small percentage (17%)13 of the total number of graduates. Partly
for this reason, EQEB seeks to now to focus its training to affect the greater majority of
the student body.
While the mission teams represent a minority of the graduates, they successfully
began new works in key locations around Ecuador and one in Bolivia. Missiologically, I
commend the program for several reasons: First, the written contract for U.S. support had
a limited time frame, keeping the team from ongoing reliance on foreign funds. Second,
the financial package represented a culturally relative sum to avoid paying beyond what
is socially appropriate. Third, the sponsoring congregation in the States gave oversight
while the U.S. missionary in the field provided on-sight guidance. Fourth, the program
was goal-oriented, expecting teams to begin a new work and train leaders for these
congregations. Last, missionaries established local leadership from new converts and
often remained after their contract ended, providing long-term stability to the new work.
The EQEB mission team program included in its package a gradual decrease of
U.S. support during years nine and ten. This exit strategy intended to help missionaries

13. As of 2016, EQEB has given 31 of 187 graduates opportunities to serve on EQEB teams
(16.57%).
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enter the job market once again due to the likelihood that the churches they planted could
not financially support them as ministers afterwards. In fact, none of the churches planted
have been economically able to continue full support for their missionary at the end of
ten years. Many factors contribute to this situation (e.g., failed comprehension of a
responsibility to give, the size of the congregation), but certainly one explanation that
looms above the others is the reality that most members possess limited resources.
Thankfully, at the end of EQEB missionary contracts, all missionaries have
continued to minister in a self-sustaining capacity and most have remained in their target
area. It is EQEB’s hope that new church-plants will find a way to support a minister at
least part-time. Beyond this, it desires for all graduates to recognize their vocation to
serve the Lord and his church.
While much of the EQEB mission team program deserves praise, missionaries
find this last area of transition to self-sustaining ministry difficult. I began to notice that
many of the teams ended full-time support and struggled to make the leadership alteration
from full-time ministry to a self-sustaining one. They found it difficult to balance the new
reality of work and service to the church, and either one or both areas end up suffering.
For this reason, Operation Ecuador re-assessed its efforts at EQEB and programs
following graduation. If the reality of self-sustaining ministry awaits most graduates
serving in LA,14 should EQEB not prepare them better for this existence? For the
minority of students who end up on EQEB mission teams, is assisting them with full
salaries, which later phase out, the best preparation for the self-sustaining ministry they
will eventually assume? These questions have prompted Operation Ecuador to begin

14. 72% of EQEB (Quito School of Biblical Studies, QSOBS in English) graduates are involved in
bi-vocational ministry while only 3.7% are fully employed by a local congregation. See appendix A.
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endorsing a vocational model for all new teams and have caused EQEB—using the
current research—to evaluate the option of vocational training within the goals of its
program.
Statement of the Problem
This DMin project addresses the problem of the absence of a viable training
model that equips EQEB graduates for self-sustaining ministry. While this project does
not advocate self-sustaining ministry as the only method of participating in God’s
mission, it does recommend this model for the context of Ecuador and much of LA. In
my current context of Ecuador, very few churches have the resources to support full-time
ministers and even fewer send missionaries to new works. Among the more than one
hundred Churches of Christ in the country, I know of only four that have full-time,
locally supported ministers, and none have fully supported missionaries.
When implemented correctly, either model, whether it be full-time paid ministry
or self-sustaining ministry, can be effective in guiding and blessing the Lord’s church.
However, recognizing the cultural and economic reality of church leadership in Ecuador
(that the majority of ministers are self-sustaining), EQEB feels an obligation to
adequately prepare these leaders for successful ministry within this reality. Since 1993
EQEB has done an outstanding job providing disciples practical and theological skills for
ministry. It now believes it is ready to expand upon this great tradition to equip students
internally and palpably for the self-sustaining existence they will most likely embrace.
Statement of the Purpose
The purpose of this project is to implement and evaluate a viable training model
that equips graduates of EQEB for self-sustaining ministry. The EQEB has focused on
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two technical training institutes in the city of Quito. SECAP (Servicio Ecuatoriano de
Capacitación Profesional) as well as ESE (La Escuela de Salud Ecuador) prepare and
certify students in a focused skill-set. This year EQEB planned and made adjustments to
its program of study to allow the addition of a technical-skills training to its core
curriculum. SECAP has more than one hundred programs from which to choose and its
curriculum is compatible with EQEB’s weekly schedule. ESE focuses on nurse assistant
training and offers afternoon classes that will not conflict with students’ morning EQEB
classes. Both institutes comply with EQEB’s proposed budget and will grant students a
certification in their area of expertise at the end of their program.
The entire faculty is committed to this new direction, seeing it as an integral
extension to EQEB’s missiological objectives. Faculty recruitment trips gleaned feedback
that churches and newly arriving students are thrilled to learn of the introduction of this
training. Though there has been sufficient fanfare for the program, I want to objectively
evaluate its success to adjust its parameters for subsequent years. In order to adequately
assess program success, sixteen students in their second year at EQEB underwent the
technical-skills preparation this year. The time period allotted for this intervention was
October 2015 through April of 2016.
Basic Assumptions
This project assumes that the efficacy of a technical-skills training will help
graduates better serve their calling within Ecuador and most likely all of LA.15 As
revealed in EQEB’s 2015 graduate study, only 3.7% of graduates serving in LA were

15. I will delimit my research to Ecuador, though EQEB’s study of graduates in countries outside
of Ecuador reveals the same situation, “QSOBS Graduate Summary,” document presented at annual
Operation Ecuador meeting, Amarillo, TX, 24 July 2015.
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receiving a full salary from the local congregation.16 Most served congregations from a
self-sustaining posture or as enabled by financial assistance from abroad. Because this is
the current socio-economic reality within Churches of Christ in Ecuador, EQEB wants to
offer practical as well as theoretical preparation to Christian servants who answer their
vocation to live for God and serve his people.
Another assumption on which I base the thesis is that good mission praxis
discourages endless dependence on foreign funds. The three-self formula coined in the
1800s by Rufus Anderson and Henry Venn became an acknowledged, almost orthodox
goal for indigenous church planting:17 An indigenous church should be self-supporting,
self-governing, and self-propagating. Some disagree whether this goal should be made
from the inception18 or achieved after the church has matured, but by and large most
missiologists speak against the endless use of foreign funds to support indigenous
missions.19

16. The 2015 study of EQEB graduates reveals that only 7 out 187 graduates (3.7%) were fully
employed by local congregations, “QSOBS Graduate Summary,” 24 July 2015.
17. Missiologists such as John Nevius, Melvin Hodges, Charles Brock, Allen Tippet, Rolland
Allen, Gailyn Van Rheenen have traditionally begun with the three-self formula and added their
contributions to it. See Johnson’s historical tracing of the subject and above names listed as proponents of
the three-self formula, (Jean Johnson, We Are Not the Hero, Kindle 1545-82).
18. Jean Johnson says “day one affects day one hundred,” indicating that missionaries should not
begin anything that they will not have to quit, Johnson, We Are Not the Hero, Kindle 1004. Her views are
shared by a number of missionaries who have embraced a mission’s philosophy dubbed as “Vulnerable
Mission.” Vulnerable mission starts from three premises that are different from the three-self formula:
“from the beginning, vulnerable missionaries rely on local resources, local language usage, and local
thinking styles” (Stan Nussbaum, “Vulnerable Mission Strategies,” Global Missiology 10.2 (Jan, 2013):
Online: http://ojs.globalmissiology.org/index.php/english/article/view/1135/2629.
19. John Rowell is a current exception to this rule. He admits foreign missionaries and their
sending bodies should show “strategic intercession,” (2892) but he suggests that Rufus and Venn were
more concerned to free indigenous churches of foreign dominance and less worried about foreign
dependence (653). He states, “God’s scales are usually slanted toward generosity,” (1015-1016); therefore,
he proposes that western missions be generous with their wealth and use it to develop healthy
interdependent relationships with foreign missions. John Rowell, To Give or Not To Give: Rethinking
Dependency, Restoring Generosity, and Redefining Sustainability (Downers Grove, IL: InterVarsity Press,
2012), Kindle e-book.
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Definitions, Delimitations, and Limitations
Definitions
Before I go forward, I believe it helpful to define a few terms I use repeatedly
throughout the contents of the thesis. They are not new per se, but my particular use of
them is precise enough to pause to clarify their meaning.
The context for this project is EQEB and its preparative relationship within
Operation Ecuador and for missions in general. EQEB, or the Escuela Quiteña de
Estudios Biblicos, is a Bible seminary associated with the Churches of Christ, located in
Quito Ecuador. It offers ministerial training to about forty full-time students at a time,
over a three-year period. EQEB is the central academic entity that prepares ministers for
various missionary posts within Operation Ecuador and their native countries. Operation
Ecuador, on the other hand, refers to the umbrella affiliation created by church and
parachurch ministries of the Churches of Christ in Ecuador. Though Operation Ecuador is
not an officially structured organization, this identification expresses the covenanted
desire to work together.
This thesis will also often use the term “missionary” in a context-specific way to
refer to graduates of EQEB ministering in new works. Contrary to the concept of a
foreign missionary, EQEB missionaries are native speakers and are often sent to their
own people. EQEB recognizes, with other missiologists, the more comprehensive
definition of the term as all who are ready to give a “common witness to the gospel.”20
Throughout this thesis I synonymously alternate between the terms “vocation”
and “calling.” I define these terms in a purposefully broad manner that contrasts the

20. Karl Müller et al., eds., Dictionary of Mission: Theology, History, Perspectives (Eugene, OR:
Wipf & Stock, 1999), 72.
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narrow usages common today. Though I give greater detail later, vocation is God’s call to
become his people, reflecting his character of holiness and mission to the world. Whereas
many Christians use the term vocation as the call to serve God in specific ways, through
individual giftedness or within a particular position, they often find out later that they
were mistaken about their particular “calling.” In contrast, Christians will never be
mistaken about the vocation that is predominant in Scripture, the call God makes to find
life in him and for that life to be characterized by his nature. The vocation God gives is
unquestionable; it is the sure invitation to salvation and mission. Therefore, though broad,
this definition focuses on the unerring nature of the divine call above the specific means
Christians answer it.
I should clarify two final definitions that incorporate the above sense of vocation.
“Vocational training” is what I regard as any preparation that helps the Christian fulfill
his or her calling to be holy and witness to others. This training develops the missional
component of vocation (missional calling) that seeks to emulate God’s nature as a holy
and missionary God. Vocational training does not divide along secular and religious
lines, but is holistic education to form self and one’s ability to minister to others.
“Bi-vocational” is the term I use to refer to Christians who fulfill their missional
calling in multiple manners. They serve the church of God and community through the
various means by which God has allowed them to minister and make a living. Bivocational ministers do not receive a full income from the church; thus they use the
workplace as an extension of the ministry they carry out in the congregation. Those
congregations led by such dual-functioning ministers are therefore by definition “bivocational churches.”
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Delimitations
This study delimited itself to a case group of sixteen EQEB students who
underwent the vocational launch described in this intervention. The selection group
consisted of second-year students attending the 2015-2016 school year at EQEB. EQEB
chose them based upon their willingness to participate in the program as well as their
commendable behavior and good grades the previous year.21
Limitations
I limit this current project to the seven-month intervention process of the
vocational launch. In reality, to give a more conclusive appraisal of the introduction of
the program at EQEB, I would need to track its assimilation for all forty students over a
three-year period. Also, if I evaluated the intervention’s long-term success, I would need
to evaluate success in self-sustaining ministry for several years after graduation. The
project’s restricted time-line prevents me from making these observations and therefore
limits the ability to generalize significantly.
Furthermore, this intervention is limited to the addition of only a technical-skills
training to EQEB’s current theological studies. EQEB does not have the budget or time to
integrate its theological training with a comprehensive liberal-arts education. While this
type of connection might also meet the requirements of EQEB’s vocational objective, the
project must confine itself to a technical-skills training complementing EQEB’s
ministerial track of three years.
The ministerial context of Churches of Christ within LA, particularly EQEB’s
influence in this setting, underscores the need to prepare ministers in vocational training.
This year EQEB recognizes its responsibility in this regard and hopes to use this project
21. More details of this semi-random selection are described in chapter 3.
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to make informed and reflective alterations to EQEB’s training program. However,
before I discuss the methods and results, it is essential to first lay a proper theological
rationale. The dynamics of vocation underscore EQEB’s applied ministry project.

CHAPTER II
THEOLOGICAL AND THEORETICAL FOUNDATIONS
In this portion of the thesis, I seek to establish a theology of vocation and
demonstrate how the doctrine of priesthood delineates its missional characteristics.1 The
term “vocational” does not separate that which is “secular” from “spiritual,” but
communicates the lifestyle (regardless of how vocational ministers receive monetary
remuneration) of holiness and mission. They serve the church and community in multiple
manners according to their giftedness, and God equally supplies for their needs through
myriad means that God foreknows.
I will then apply these principles of vocation to my current ministry setting,
EQEB. As is normal within problem-to-solution processes, the actual problem has driven
EQEB to look for a solution. I did not begin with Scripture, discovering some newenlightened truth that I felt convinced to implement. Rather, the urgency of graduates
struggling financially to minister to national churches prodded me to turn to Scripture for
help. This study of vocation has helped me realize that recognizing vocational identity
must precede altering practices. A theological rationale for how ministers should live out
their priestly vocation is the cornerstone upon which I base this intervention.

1. I use the term “priesthood” not in its clerical, cultic sense, but within the broad theological
understanding of a priest as holy intercessor for Yahweh. I explain this in greater depth in this chapter.
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Historical Expression of Vocation
Developmental Understating of Vocation throughout Christianity
The theological center for this thesis is the witness that Scripture gives of God’s
people and their intended identity before him. That said, there remains a lot of postScripture history that undoubtedly affects the way the church understands itself and its
modus operandi. Therefore, this argument works backwards, tracing now through
history—including the biblical narrative—the progressive understanding of the associated
terms vocation and priesthood. This background will shed light on some preconceived
notions of calling and how God’s people might discover forgotten fundamentals anew.
Jane Dawson provides a helpful chronicle of the use of the term vocation, its
origins, religious roots and associations.2 She begins with one of its earliest usages, from
the Christian monastic tradition of the Middle Ages. During this time vocatio referred to
“work of monks, nuns and priests who served God by removing themselves from daily
life and serving the church.”3 While holding a calling to salvation still in view, those
dedicated to spiritual ascension attained this grace by removing themselves from the
world of productive activity to pursue the ascetic life of contemplation. Monks, nuns, and
priests represented in fact the clergy of the church, conveying the idea that those “called”
entered into the ministry of the church.
During the Reformation, Protestant leaders began to challenge this limited notion
of calling. In particular Martin Luther, an Augustinian monk and priest himself, held the
conviction that the divine call should be for all no matter their occupation. In light of the
church corruption of his day, Luther believed that “the sanctity of work regardless of
2. Jane Dawson, “A History of Vocation: Tracing a Keyword of Work, Meaning, and Moral
Purpose,” Adult Education Quarterly 55 (May 2005), 220-31.
3. Dawson, “A History of Vocation,” 223.
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status or station ‘placed a crown on the sweaty forehead of labor’ as something that
carried positive moral value in and of itself.”4
Luther’s interpretation of vocation also bore marks of his own inner struggle to
understand grace and works in a Christian’s salvation. Hahnenburg summarizes the
conflict using Luther’s two-fold interpretation:
It is in faith that one stands directly and immediately before God, receptive to
God’s grace (vocatio spiritualis). It is in works—including the works of
vocation—that one stands before one’s neighbor, responding to God’s command
(vocatio externa).5
Therefore, Luther’s personal use of vocation was a call to “response-ability.”6 It
represented the disciple’s specific task or “mask of God,”7 through which God cared for
his creation, human and otherwise. This interpretation of vocatio externa, while superior
to the earlier usage as it extended to all Christians, still focused on an individual’s
particular occupation or station in life.
In short time the use of “vocation as occupation” helped cultivate the classic
notion of the “protestant work ethic.”8 Hahnenburg points out the great irony that
“Luther’s attempt to highlight the sacredness of work led to a secularization of the
[Protestant] concept of calling.”9 For instance “work” in Calvin’s estimation existed to
fulfill his call within God’s kingdom and his success became a proof of his election.10
Hence vocation quickly became ever more secularized, connoting human worth and

4. Ibid, 224.
5. Edward P. Hahnenburg, Awakening Vocation: A Theology of Christian Call (Collegeville, MN:
Liturgical Press, 2010), 15.
6. Robert Kolb, “Called to Milk Cows and Govern Kingdoms: Martin Luther's Teaching on the
Christian's Vocation,” Concordia Journal 39.2 (Spring 2013): 135.
7. Kolb, “Called to Milk Cows,” 135.
8. Dawson, “A History of Vocation,” 224.
9. Hahnenburg, Awakening Vocation, 23.
10. Ibid.
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dignity as people sought to fulfill their presumed personal purpose on earth.11 Dawson
concludes that within this industrial world of the eighteenth and nineteenth century,
“work—especially paid work—was the primary sphere in which the ultimate in human
expression and fulfillment could be achieved.”12
Church opinion continued to conceptualize vocation as the call to church office.
Reformation attempts aside, churches granted formal titles of reverence to select churchordained leaders, reinforcing a segregation of vocation inherited from medieval times.
The Protestant use of vocation as occupation gave language to a different significance,
bringing the term into common secular circles. One could get vocational advice or
vocational training; vocation in this sense was tied to self-worth and the method by which
one gains an income. I hold that these two historical usages shed light on 1) why
Christians widely allocate vocation as a call to ministry (Middle Ages) and 2) why
Christians reckon that those engaged in vocation as occupation should receive monetary
recompense (Reformation).13 Both historical views have limited rather than developed
the canonical understanding of vocation to which I turn now.
Historical Antecedents of Calling Found in Scripture
Both the Old and New Testaments employ the language of calling by God.
Scripture unveils in some historical sequences an unfolding communal understanding that
God calls and draws people to himself. Two biblical verbs are similar to the English
infinitive “to call” the Greek word kaleō (καλέω), and the Hebrew word qara’ ()קרא.
11. Another worthy article tracing the secularization of calling throughout history is that of Gary
D. Badcock, “Calling/Vocation,” Dictionary for Theological Interpretation of the Bible, ed. K. J.
Vanhoozer (Grand Rapids: Baker Book House, 2005), 94-96.
12. Dawson, “A History of Vocation,” 224.
13. Dawson attests that during the Reformation era “vocation as occupation” was judged by,
“productivity and profit . . . seen as proof of spiritual accomplishment rather than impediments to it.”
Dawson, 224.
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Tracing back through biblical history, I wish to show how God has used the language of
calling to summon his people to live out a special identity before him. Beginning with the
new covenant and then gathering insight from the old, I will show how the theme of
calling has unfolded within the biblical record. As a final task, I highlight the
underpinnings present between the action of calling and the identity of the called as
priests of the Most High.
New Testament authors, especially Paul, employ an invitation-use of call or
vocation.14 What strikes a chord within these Scriptures is that when read together, they
all speak of God’s calling as a summons to experience his purpose for all in Christ, not a
select portion of his people.15 God’s people—Christians receiving these New Testament
letters—have all received “the calling” and the texts never allocate kλῆσις to a select few
within the congregation, but to all “those who have been sanctified in Christ Jesus, saints
by calling (1 Cor. 1:2). Paul elaborates later in the chapter that this broad calling crosses
the cultural-racial divide present in their world: “those who are called, both Jews and
Greeks” (1 Cor. 1:24). Paul certainly espouses an inclusive notion of calling, important
for future discussion concerning priesthood.
Neither does the New Testament vocation refer to a specific skill-set or
giftedness16 as popularly reckoned, but on the contrary speaks of “a holy calling, not
according to our works, but according to his own purpose and grace which was granted

14. Rom. 11:29; 1 Cor. 1:22, 24, 26, 27; Eph. 1:18; 4:1, 4; Phil. 3:14; 2 Thess. 1:11; 2 Tim. 1:9;
Heb. 3:1; 2 Pet. 1:10.
15. Κλῆσις is the Greek substantive related to the Greek verb καλέω, to call. kλῆσις can carry the
sense of naming (καλέω) or name, but more common is that of invitation or summons. Schmidt, “καλέω,
κλῆσις,” TDNT 3:487-93.
16. Rom. 11:29 connects, but also holds gifts and calling as separate: “for the gifts and the calling
of God are irrevocable.” They both originate in God and are wholly governed by him. Dunn concedes that
“and” could be a hendiadys, but this would only make gifts dependent on, not equal to, calling, and vise,
versa (James D. G. Dunn, Romans 9–16, Word Biblical Commentary 38B [Dallas: Word, 1998], 686).
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us in Christ Jesus from all eternity” (2 Tim 1:9). A quick perusal of Paul’s use of kaleō
and its derivatives points to a divinely initiated call to embrace God’s holiness and
purposes found in Christ.
In the Old Testament, Christians might expect to see the Hebrew word “to call”
(qara’) whenever God called his patriarchs and prophets. However, it is surprising that
the verb qara’ is not employed until later prophets such as Isaiah.17 It is true that since
Abraham, Yahweh summoned and invited a people unto himself, but the later prophets
rarely speak of this as a calling of individuals,18 but rather a collective calling made to
Israel as a people.19 While individual callings are not absent, most frequently Yahweh
invites a plurality of persons to become a people as incorporated under one representative
head for instance, “Abraham and his descendents” (Gen 17:7), and the New Testament
parallel would be Christ and those “in him” (Eph 1:3-11).20
While qara’ is absent as a summons from Yahweh until prophetic times, divinely
initiated invitations for Israel to hear and then enter into covenant relationship are present
from the beginning. The well known Jewish covenantal declaration, the Shemaʿ, receives
its name because of the Hebrew word to hear: “Hear, O Israel! The Lord is our God, the
Lord is one! You shall love the Lord your God with all your heart and with all your soul
and with all your might” (Deut. 6:4–5). Hearing (also present in Deut. 6:3) becomes then
a trigger word for the commencement of Yahweh’s invitation to covenant. The first step
17. It is striking that of the 488 times qara’ is used in the Old Testament, it is not used as an action
coming from Yahweh until the prophetic writings, especially those of Deutero-Isaiah (41:9; 42:6; 48:12,
15; 49:1; 54:6; cf. also Hos. 11:1).
18. A breakout text from this norm would be the calling of Abraham (Isa. 51:2), but even this is to
serve as an example to Israel of Yahweh’s collective calling of them as a people.
19. Isaiah commonly personifies Yahweh’s people as the individuals who represent them: Israel
(45:3, 48:12), Jacob (Isa. 43:22), and his servant (49:1-3).
20. The phrase “in Christ” in conjunction with a collective, but particular figurehead
representation is discussed more in Andrew T. Lincoln, Ephesians (Word Biblical Commentary 42; Dallas:
Word, 1990), 21–22.
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in hearing Yahweh is to accept his invitation of relationship, one that is based on mutual
knowledge and love for each other.
The call “to hear” is presented previously in another covenantal text where
Yahweh prepares to give Israel its law. Before he does so, he wants them to shemaʿ and
understand the identity to which he is calling them. He wants Israel “to hear” from his
“voice”21 in order to keep covenant and be his “own possession among all the peoples”
and be to him “a kingdom of priests and a holy nation” (Exod. 19:5-6). The link between
hearing and calling, priesthood and holiness, represents bedrock characteristics that future
prophets and apostles will return to precisely at times when they need to remind Israel of
their special identity as a people (cf. Isa. 61:1-6; 1 Pet. 2:9-10).22 The terms of this
summons habitually contain these two core identity markers: 1) holiness and 2) priestly
representation or intercession to others. Throughout Christianity and the biblical record
priesthood is interwoven with calling, for which reason I now discuss a conceptual
progression of priesthood throughout this history.
Evolution of Priesthood
In Catholic ecclesiology, as well as inherent in many Protestant confessions, the
whole people of God differ from those who receive ordination to be ministers or priests.
Vatican II, which is still a prominent official ecclesial document for the Roman Catholic
tradition, and by extension most of Latin American Christianity, maintains a firm
21. “Hear (shemaʿ) my voice” is the literal translation of Exod. 19:5, though most English
versions translate shemaʿ as obey as it sometimes can carry this connotation. However, in most contexts “to
hear” is used over “to obey,” almost 12 to 1 as Strong endorses (James Strong, “שׁמע,” in The New Strongs
Exhaustive Lexicon [Nashville, 1995], 145). In this context, it seems more natural to translate “hear,”
considering the direct object is Yahweh’s voice. The next phrase in Exod. 19:5, “to keep covenant,” seems
to cover the obeying directive toward Yahweh’s commands. Concerning the use of shemaʿ in this passage,
Brueggeman comments, “Everything depends on Israel’s readiness to listen (shemaʿ, in Hebrew; cf. 15:26)
and to keep covenant,” (Walter Brueggemann, “Introduction, Commentary, and Reflections on the Book of
Exodus,” in NIB, eds. Walter Brueggemann et al. [Nashville: Abingdon, 1994], 1:834).
22. I discuss these passages in greater detail later.
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dividing line between a “ministerial priesthood” and a “common priesthood.” 23 Other
ecumenical discussions like it, such as that of the World Council of Churches in 1982,
hold a similar difference between the callings of the common and ordained priesthoods.24
This ordination in Lutheran theology is “setting a person apart to the ministry of Word
and Sacrament.”25 Or as the World Council of Churches explained, all baptized into
Christ are endowed with the Spirit and have charisms (gifts) but “the ordained differ from
the laity because they perform priestly activities.”26
I can envision the various scholars sitting down at the table and really wrestling
with this notion of dual priesthood. Catholics hold that, on one hand, all baptized
believers receive a general call to ministry, but on the other hand, the church must
recognize its office-holders. In the same vein, Protestants wish to be faithful to Luther’s
revolutionary awareness of the priesthood of all believers, but struggle, as did he, to
know how this practically plays out within the clergy/laity divide.27 While a selective
priesthood appears to be absent from the New Testament documents, John Howard Yoder

23. The Lumen Gentium (The Dogmatic Constitution of the Church) continues to be an important
document that came out of Vatican II. While it tries to show how God’s people are related by a “common
priesthood,” it still advocates the need for a second, set-apart priesthood available only to those who
receive the second order of sacrament; “they are consecrated as true priests of the New Testament,” “the
ministerial priesthood.” “Lumen Gentium,” in Vatican Council II: The Conciliar and Post Consiliar
Documents 1, ed. Austin Flannery (Northport, NY: Costello, 1996), 28, 350-426; J. William Collinge,
“Priest,” in Historical Dictionary of Catholicism (2d ed.; Lanhem, MD: Scarecrow Press, Inc., 2012), 357.
24. “Baptism, Eucharist and Ministry (BEM),” in World Council of Churches, no. 111, 1982, 1625, Online: http://d3n8a8pro7vhmx.cloudfront.net/unitedchurchofchrist/legacy_url/274/baptism-eucharistand-ministry-1982.pdf?1418423630.
25. Gassmann, Günther, The Historical Dictionary of Lutheranism, Historical Dictionary of
Religions, Philosophies, and Movements, no. 35 (Lanhem, MD: Scarecrow Press, 2001), 249.
26. “BEM,” World Counsel of Churches, 17.
27. Muthiah’s discussion does a responsible job in presenting representatives from each camp on
this conversation, Robert A Muthiah, The Priesthood of All Believers in the Twenty-First Century (Eugene,
OR: Pickwick Publications, 2009), 1-86.
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suggests that there is something innate within humankind that desires to acknowledge the
superiority of the “religious specialist.”28
Part of this confusion is due to the evolution of the concept throughout the biblical
narrative. The role of priesthood radically changes as one moves throughout the story
from the old to the new covenant. There are important nuances of priesthood carried on
throughout the entirety of redemptive history, but it appears that certain aspects of a
special priestly order discontinue as God’s covenant becomes less tangible and more
spiritual, less exclusive to more open. To this I draw attention now.
Under the Old Covenant
The old covenant does not have a fixed concept of priesthood; the office actually
becomes increasingly specialized as Israel develops as a nation. At first, the early
patriarchs were able to build and offer sacrifices to the Lord, as were other priests of that
day (Gen. 8, 12, 15, 22).29 Before Israel came to exist, Abraham acknowledged the king
of Salem, Melkizedek, as priest of “God Most High” (Gen. 14:18). Yet Yahweh’s plans
included making covenant to the patriarchs and their descendants; from twelve sons of
Jacob, “all the families of the earth [would be] blessed” (Gen. 28:14). Within this select
nation, God chose but one tribe, the tribe of Levi, to serve in the intercessory role of
priests. The Levites were set apart by Yahweh (Num. 18:1-8; Deut. 18:1-8). They could
not inherit land because “the Lord was to be their inheritance” (Num. 18:20). They did

28. John Howard Yoder, The Fullness of Christ: Paul’s Vision of Universal Ministry (Elgin, IL:
Brethren, 1987), 1-5.
29. Like the Jewish patriarchs, “in the ancient Near East individuals could offer sacrifices at altars
without encroaching on the prerogative of the priests, who served the gods within the enclosed sacred space
of temples.” R.K. Duke, “Priests,” in Dictionary of the Old Testament Pentateuch, eds. T. D. Alexander
and D. W. Baker (Downers Grove, IL: InterVarsity Press, 2003), 646.
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not labor for their own gain but received their wages from the tithe the Israelites gave
them for their services (Num. 18:21-24).
The priesthood became even more defined as this institution grew more structured
and significant to the Jewish people.30 A hierarchy of priests began with one elected
family—that of Aaron. Years removed, Ezra states that Aaron served as the first “high
priest” (Ezra 7:1-5). Although this title does not appear until the time of Joshua son of
Jehozadak in the post-exilic period (Hag. 1:1), it does not mean the office did not exist.31
After the Solomonic era, one can see a clear “chief priesthood,” most likely following the
line of Zadok.32 They were set apart by their sacred status and special vestments (Exod.
28-29). They were in charge of transmitting the direct word of the Lord (Exod. 4) and, as
a last important specialization, were responsible to enter the Holy of Holies once a year
on the Day of Atonement to make offerings for the sin of the people (Lev. 16).
In summary, the Jewish concept of priesthood grew to be very specialized,
hierarchical, and closed. Only males from a certain tribe could administer the temple
cultus, and only a certain family could administer the most important rites of intercession
for the people. Was this God’s plan for all time? Or as some might frame the question:
Can the canonical movement across various biblical epochs reveal to God’s people

30. For a more in-depth tracing of the evolution of Jewish priesthood, see Gerald O’Collins and
Michael Keenan Jones, “The Jewish Matrix and the Gospels,” Jesus Our Priest (Oxford: Oxford University
Press, 2010), 1-26.
31. Merlin D. Rehm, “Levites and Priests,” The Anchor Yale Bible Dictionary, ed. David Noel
Freedman (New York: Doubleday, 1992), 309.
32. There is much scholarly debate about which priest carried on the Aaronic chief priest status.
There is also controversy about whether the chief priest status was read back into the Deuteromic history.
However, this debate is outside the focus of this study; what I want to make clear is that the office of
priesthood within Israel became very specialized. Rehm makes a good argument for this in “Levites and
Priests,” ABD, 297-309.
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something of his redemptive spirit?33 This exclusive element seems to have been
eradicated in the new covenant with the pouring out of the Holy Spirit on all people.
Unfortunately though, I believe the church of today regresses or slips into the numbness
of the “imperial consciousness” and forgets to be the alternative community envisioned
by Yahweh.34 It inadvertently retains aspects of a specialized priesthood, an elite group
who alone are revered and fit to govern God’s people from the lofty positions granted
them. This, however, is more characteristic of an adaptation to societal norms than the
removal of barriers embodied within God’s new covenantal culture (Gal. 1:26-27; Col.
3:11). Rieger assigns this cultural default as an assimilation to “Empire”35 with its topdown use of power, rather than letting the crucified Christ show followers a better way
where God is “in the least of these” (cf. Mat. 25:40, 45) rather than at the top. If there is
anything that EQEB students need to hear, it is that God can use them from a bottom-up
position, one of servanthood within the body. Priesthood is not those in a top position
administering to those below, but rather all serving with their various gifts, and as Paul
says, “some more visible (or presentable) than others” (1 Cor. 12:23-24).
An exclusive rendering of priesthood is not the only voice revealed within the Old
Testament story. Some passages hint at an inclusive interpretation that will be important
to the new Israel as it comes into existence. Webb has spoken of texts that “reveal a
variance in the treatment of a subject” different from the culturally confined norms as
33. Webb’s “redemptive hermeneutic movement,” has helped me discern theological themes
within the progression of the biblical narrative. God is not static, and though he must suffer (pathos) with
people smitten within culture, he meets them there though challenging them to reach more for his ideal.
William J. Webb, Slaves, Women, and Homosexuals: Exploring the Hermeneutics of Cultural Analysis
(Downers Grove, IL: InterVarsity Press, 2001), 53.
34. Walter Brueggemann, The Prophetic Imagination (Minneapolis, MN: Fortress Press, 1978),
28-43.
35. Rieger speaks of “Empire” as the interdisciplinary parts of society that convey “the political,
economic, cultural, and religious default position.” (Joerg Rieger, Christ and Empire: From Paul to
Postcolonial Times [Minneapolis: Ausburg Fortress, 2007, Kindle e-book, location 471]).
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“breakouts.”36 According to this terminology, at least two central breakouts reveal God’s
redemptive Spirit before the reality comes into existence. Israel hears the first at the base
of Mount Sinai, before the giving of the Torah, and before entrusting the vocation of
priesthood exclusively to the Levites. Here, Yahweh first denominates the entire
covenanted people of Israel as his priests:
‘Now then, if you will indeed hear My voice and keep My covenant, then you
shall be My own possession among all the peoples, for all the earth is Mine; and
you shall be to Me a kingdom of priests and a holy nation.’ These are the words
that you shall speak to the sons of Israel.37
This first link of priesthood calls Yahweh’s people to keep covenant in all
holiness, as opposed to the carrying out of certain specific expiatory functions. Years
later, the prophet Isaiah voices another exemplary breakout text as he evokes again this
inclusive vocation of holiness to Israel, who had wandered away from this standard.
Isaiah directs the nation to return to its relationship and devote itself to Yahweh again as
“priests of our Lord” and “ministers of our God” (Isa. 61:6). I hold this connotation of an
entire people as God’s special priests and servants as the “typological fulfillment,” 38 “the
promise to Israel . . . transferred to the new community.”39
Under the New Covenant
The new covenant forcefully revamps the exclusive ideologies of God’s people
Israel. The gospel went to “the Jew first” but “also to the Greek” (Rom 1:16). Though
many Jews recognized Jesus as Messiah, they still wrestled to understand how the new

36. Webb speaks of “breakouts” as those texts that challenge the socio-cultural norms of the day.
They raise the bar so to speak, reaching towards God’s ideal thoughts or practices. Webb, Slaves, Women,
and Homosexuals, 91.
37. Exod. 19:5-6: Aside from the interpretive choice for shema’ to “hear” instead of “obey,” the
remainder of the verse comes from the NASB.
38. Allen C. Myers, ed. “Priest,” The Eerdmans Bible Dictionary (Grand Rapids: Eerdmans,
1987), 850.
39. Büchsel, “ἱερεύς,” TDNT 3:265.

29
Israel should behave apart from the Law. 40 New Testament writers associated aspects of
the former Jewish faith within Christianity, while at the same time making known those
things that must cease.
Priesthood is one of the themes with continuous and discontinuous characteristics
that the New Testament only partially addresses. I note partially because there is a
remarkable absence of priesthood language in reference to a special order or select group
of leaders. In particular, the book of Hebrews claims that the priesthood system had come
to an end or had been “fulfilled” in Christ (Heb. 5:4-6). The old system of sacrifices by a
special priestly caste was done away with because Jesus, the eternal high priest, “always
lives to make intercession” (Heb. 7:25). The continuous sacrifices made at the temple by
first-century Jewish priests—at least until A.D. 70—would likely have dissuaded early
Christians to imitate a system whose rehearsals no longer served their design. Why would
they want to replicate a priestly caste whose functions had terminated in Christ? Under
the circumstances, it seems rational that the apostolic church chose not to designate or
even identify its leaders under the priestly nominative. Robert Muthiah claims, “the early
Christians believed that the priesthood system had come to an end in Christ; therefore
they would consciously avoid the term.”41
An inclusive priesthood, not an exclusive one, is carried over from the Old
Testament and made normative in the New.42 Yahweh invited all Israel to enter into
covenant and become “a kingdom of priests and a holy nation” (Exod. 19:5-6). Peter

40. Many New Testament texts attend to this internal turmoil; most noted among them are
Romans, Galatians, and Hebrews.
41. See Robert A. Muthiah, The Priesthood of All Believers in the Twenty-First Century: Living
Faithfully as the Whole People of God in a Postmodern Context (Eugene, OR: Pickwick), Kindle e-book,
locations 222-23.
42. 1 Pet. 2:5, 9; Rev. 1:6; 5:10.
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extended this former invitation to the church, to be a “royal priesthood, a holy nation, a
people for God’s own possession” (1 Pet. 2.9). In an open, all-encompassing way, the
new Israel carries forward the old tradition of a priesthood of holiness. Rather than a
special caste of head clergy, priesthood in the New Testament represents all who are now
“a people . . . the people of God” (1 Pet. 2:10).
In summary, this people of God must acknowledge Jesus the Messiah as
Yahweh’s change-agent to connect yet develop an on-going purpose for his people. Jesus
fulfills and actualizes what was less emphasized, but present under the old covenant, that
it has always been Yahweh’s intent for Israel to represent itself to the world as his
intercessory agent. Correspondingly, Motyer said that “Jesus Christ restored the lost
ideal, making us—all believers—‘a kingdom and priests to serve his God and Father’
(Rev. 1:7).”43 Under the new covenant, no intercession outside that of Jesus is needed to
affirm Israel’s role of service and entry into the holy.44 The canonical foundation upon
which Peter bases new Israel’s identity and purpose is precisely upon its priestly vocation
of holiness (1 Pet. 2:9-11), its mission to engage in good deeds (1 Pet. 2:12), and the
motif for such mission that he grounds in the church’s “call[ing] out of darkness into his
wonderful light” (1 Pet. 2:9).
Theology of Vocation
A theology of priesthood then directly informs a theology of vocation. Vocation
should be understood as first, a call to salvation, and second, the necessary priestly role
associated with such a great salvation. Any organization, including the church, will need
leadership, but I contend that God designed not to selectively confer upon these few a
43. J. A. Motyer, The Message of Exodus, The Bible Speaks Today (Downers Grove, IL:
InterVarsity Press, 2005), 199.
44. 1 Pet. 2:5; 1 Tim. 2:5; Heb. 10:19-20.
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role intended to be shared by all. Rather, a shared calling to salvation and ministry
clarifies the complexities assigned to priesthood, while simultaneously engaging the
whole body of Christ in the missio Dei.
A Unique, extra nos45 Calling
A shared vocation in no way puts in jeopardy the unique ways in which individual
Christians live out their calling; rather, by their particular giftedness—including
leadership—they supply what the body needs (1 Cor. 12). Vocation is at risk, however,
when Christians differentiate between a common and ministerial priesthood, as if one
were more of service than the other. Miroslav Volf notes that when the church takes this
“episcopocentric view . . . it has contributed to the passivity of the laity.”46 Therefore, I,
like Volf, frame the public more visible roles—that is apostles, prophets, evangelists,
pastors, and teachers (Eph. 4:12)—as one charism (gift) among many, perhaps even
ecumenically adopting the label of “charism of office.”47
The church’s recognition of leadership roles as one gift among many becomes of
key importance then. More than a position, leadership is a gift to be used among the body
rather than above it. The call to intercede and admonish the body is required of all gifts;
charisms of office48 share in this purpose (1 Cor. 12:7). When the church recognizes that
God’s vocation is made to all (inclusive) and is to be received, not taken (passive), it will
45. Latin for “outside ourselves,” (William Whitaker, “extra nos,” Latin Dictionary and Grammar
Aid [Notre Dame, IN: University of Notre Dame, 1993-2007], Online: http://archives.nd.edu/cgibin/
wordz.pl?keyword=extra+nos).
46. Volf endorses a polycentric, participative model of church rather than an episcopocentric one.
Miroslav Volf. After Our Likeness: The Church as the Image of the Trinity (Grand Rapids: Eerdmans,
1998), 227-28.
47. I have noticed this term primarily used within Catholic circles. It communicates an attribute
with which I agree, that leadership is one of the many gifts, see Volf, After Our Likeness, 245-52.
48. The Greek verb used in Romans 12:8, προΐστηµι (proistēmi), means “to guide, to direct, to
lead,” indicating a visible, leading role to this gift. Johannes P. Louw, and Eugene A. Nida, “προΐστηµι,”
Greek-English Lexicon of the New Testament: Based on Semantic Domains (New York, NY: United Bible
Societies, 1996), 464.
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more completely understand “the hope of his calling . . . the riches of the glory of his
inheritance in the saints” (Eph. 1.18). All saints, all “holy brothers and sisters . . . share in
the heavenly calling.”49
All saints, then, should live worthy50 of this calling, but can never enact it through
works of their own. Christians hear and answer their vocation through the gospel call of
God in Christ. It is a universal call they answer, independent of what they make of
themselves or the occupation they live out. Their endeavors in this life must be seen as a
response of love to his initial choosing. As Mother Theresa has said: “Many people
mistake our work for our vocation. Our vocation is the love of Jesus.”51
A theology of vocation, therefore, shows that calling is extra nos; we do not
choose it, we answer it. The open invitation of Christ is an offer to follow and live
entirely for him. The Christian’s response to this call is not a one-time consent, but a
daily acceptance. It is the beautiful measure of faith as described in the perplexing
doctrine of sanctification. Just as salvation has “now but not yet” features, so calling
requires continued faithfulness. Christians should not be alarmed, therefore, at Peter’s
charge to “be all the more diligent to make certain about his calling and choosing you” (2
Pet. 1:10). This and other Scriptures that ask the Christian to “live worthy of the
calling”52 depict the on-going characteristic of vocation that I give attention to now.

49. Heb. 3:1, The Holy Bible: Today’s New International Version (Grand Rapids:: Zondervan,
2005).
50. Eph. 4:1; 2 Thess. 1:11; 2 Tim. 1:9; 2 Pet. 1:10.
51. “Mother Teresa of Calcutta.” Quoted from the documentary film Mother Teresa. Carroll E.
Simcox, comp., 4400 Quotations for Christian Communicators (Grand Rapids: Baker Book House, 1991),
373.
52. Cf. Eph. 4:1; 1 Thess. 2:12.
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A Kenotic Calling
God’s calling in Christ is one of continued faith in the Son of God, allowing his
life to replace the follower’s own crucified self (cf. Gal. 2:20). Sanctification involves a
purposeful, daily decision to “live worthy of the calling” (cf. Eph. 4:1; 2 Thess. 1:11; 2
Tim. 1:9). Jesus presents his disciples with the same difficult undertaking as did Paul: to
live worthily of him. To be worthy of him, Jesus says his disciples must love him above
family (Matt. 10:37). To be worthy of Christ, one must carry a figurative cross of death
daily, just as he bore a shameful literal one out of glory to the Father (cf. Matt. 10:38;
Luke 9:23; 14:27). It is not a masochistic lifestyle that is in view here, but rather the
symbolic dying to self and emptying out for the good of others.
The Christ hymn of Philippians 2:5-10 never mentions the word “calling,” klesis,
but the manner in which Christ answered his humbling call through the incarnation is in
full view. Christ did not consider his divine nature as something to be kept to himself but
to be shared with humanity.53 For this reason he “emptied himself, taking the form of a
bond-servant, and being made in the likeness of men” (Phil. 2:7). Paul points out that
Christians should emulate this attitude that was found in Christ (Phil. 2:5).
Paul uses the Greek verb κενόω (kenóō), “to empty out,”54 to refer to a continued
vocation Christians should answer, to serve from the bottom-up, as exemplified by their

53. Duggins says that the Incarnation was Christ’s offering to share his divinity. Larry Duggins,
Simple Harmony: Thoughts on a Holistic Life (North Charleston, SC: Columkille Press, 2012), Kindle ebook, locations 16-20.
54. κενόω (kenóō) is the Greek verb used, which means “to empty oneself, to divest oneself of
position.” Louw and Nida. Greek-English Lexicon of the New Testament.
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high priest Jesus.55 Christ’s followers emulate the manner in which Jesus answered his
calling; with “open hands,” and a “non-grasping presence” he gave of himself first.56
Kenosis defines vocation; it “is the life of letting go, of putting . . . ourselves on the
altar…vocation is about giving instead of getting.”57
If Christians have any “encouragement in Christ,” any “consolation in his love,”
any “sharing in the Spirit,” then they should also make Christ’s self-emptying vocation
their own (Phil. 2:2). The call that disciples answer is sharing in Jesus’s life, a life that
includes encouragement, but also one of cross-carrying.
When Christians answer this vocation, they will often go without honor and
recompense—at least on this side of heaven—and it will always entail sacrifice. But in
answering God’s call, Christians authentically live out the acceptance of their kenotic
vocation as Christ did. They align their pursuits with those of Christ and begin to see the
power of emptying of self rather than that of aggrandizement, gaining status or prestige.
Even if Christ’s followers are blessed with these—recognition or monetary remittance —
nothing will replace the glory of “shar[ing] in the fellowship of his suffering” (Phil.
3:10). This glory is found by answering the call to share all things of Christ, his selfemptying posture of obedience, as well as his future exaltation (Phil. 2:9-11).

55. The writer of Hebrews also integrates this surrendering characteristic of priesthood within
Jesus’ own life and calling: “No one takes the honor to himself, but receives it when he is called by God,
even as Aaron was. So also Christ did not glorify himself so as to become a high priest… Although He was
a Son, He learned obedience from the things which He suffered” (Heb. 5:4–5, 8). See also earlier comments
under “Evolution of Priesthood,” 23-30, and Joerg Rieger, Christ and Empire, 2007.
56. Definition Heath gives of kenosis. Elaine A. Heath, The Mystic Way of Evangelism: A
Contemplative Vision for Christian Outreach (Grand Rapids: Baker, 2008), Kindle e-book, locations 233839.
57. Heath, The Mystic Way, locations 2338-39.

35
A Missional Calling
The kenotic life is not an end in itself; its telos concerns the “interests of others”
(Phil. 2:4). Christ emptied himself in order to share God’s nature with his creation, and
followers likewise make their Lord’s mission their own. They minister, serve, and deny
self to connect others with the God-life shared in the non-grasping actions of Jesus.
Vocational ministry then, means to give up self in order to elevate others.
Sacrifice is part and parcel of ministry, and to minister—to one degree or another—is the
duty of every Christian. In this sense, all Christians are bi-vocational ministers, not that
they have two careers,58 but that they fulfill their missional calling to church and
community in one, two, or multiple ways. As participants with Christ and members of his
body, Christians open themselves to realize his purposes through them. They minister and
serve their function as representations of Christ on earth. If the church could truly take
advantage of this communal vitality, it would mobilize and advance the missio Dei in
ways that no existing leader-dependent congregation can today.
Perhaps churches in South America should notice and learn from their neighbors
in the north as many of them are advocating a church-wide cooperation for survival.
Functionally, they do so because resources to hire full-time ministers wane as thousands
of churches close yearly and church attendance steadily declines.59 Missionally, they do
so in order to engage the other 80% in the church’s life and witness.60 Whether because

58. I refer to my negation of the Reformation’s paradigm of “vocation as occupation” explained
earlier under “Developmental Understanding of Vocation Throughout Christianity,” p. 19-21.
59. The Hartford Institute of Religion Research shows how U.S. church attendance continues to
decline especially in the mainline Protestant denominations. Numbers do not even keep up with the average
birth rate and have been in a steady spiral for decades, “Fast Facts about American Religion,” Hartford
Institute of Religion Research, n.p. Online: http://hirr.hartsem.edu/research/fastfacts/fast_facts.html#attend.
60. I am referring to recent church research done by Thuma and Bird who reveal a spectator
context within North American churches. Scott Thuma and Warren Bird, The Other 80 Percent: Turning
Your Church’s Spectators into Active Participants (San Francisco: Jossey Bass, 2011).
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of compulsion or missional conviction, the missio Dei deserves a full participation of
Christ’s presence on earth. If the church is to make a robust witness in this world, it must
allow the Holy Spirit to live and work through each member—not just the leadership
head. Missiologist Paul Miller reminds us that within the history of Christianity, “there
have never been enough [paid clergy] to serve in existing churches, much less to meet the
vast need of extending the churches’ ministry to the unreached multitudes who have not
had the opportunity to respond to the Gospel of Christ.”61
Church leaders in post-Christian areas caution about declining trends and
advocate bi-vocational ministry. These bi-vocational ministers serving in the northeastern
United States depict the reality of their context, entitling their article with the question is
“The Bivocational Congregation: Tomorrow’s Church?”
Any garden-variety atheist, agnostic, or even religiously indifferent materialist
knows that if—and we do mean if—the church is to survive well into the future in
the northern hemisphere it won't be through a linear extension of today’s church.
(The only ones who don’t seem to realize this are pastors, seminaries, and some
denominational people!)62
I firmly believe, that regardless of remuneration, all members of the body of
Christ must attend to God’s unique, kenotic, and missional calling in Christ. God will
provide for his servants through or outside the church. Self-sustaining ministry represents
one valid approach for Christians to answer the call to join God’s risk-taking redemptive
work. However, full-time, fully paid church ministers can also be a virtuous and valuable
source to God’s mission. Ministers within each category must be committed to
empowering the whole body of Christ and see their leadership gifts as one among many.
There is a shared calling to God’s mission in the world, and the church impedes this
61. Paul H. Miller, “The Bi-Vocational Minister: Desirable for Africa?” Ogbomoso Journal of
Theology 2 (Dec, 1987): 26.
62. Anthony Pappas, Ed Pease, and Norm Farmelli, “The Bivocational Congregation: Tomorrow’s
Church?” Congregations 35.2 (Winter 2009): 15.
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mission whenever it reserves the calling to only those in church-paid roles. Thankfully,
this is not always the case, as many churches with paid-leadership staff lead by sharing
priestly duties and commissioning the body. Churches are vocational not by whether they
pay their ministers, but if they maintain a shared calling to witness and ministry.
Characteristics of Bi-Vocational Churches
Since the paid local minister model is difficult to implement in Ecuador, I would
like to remind congregations of an older method of doing church. Today the common
description for such church is a “bi-vocational church.” I can live with this label provided
I can also define it on my terms. Bi-vocational churches are those churches whose
members fulfill their one vocation in multiple ways. Ministers in these congregations are
not bi-vocational because they engage in two careers, rather because they live out their
priestly calling at work and within the church body. As stated, all churches, whether they
have employed or non-employed staff, should be vocational—maintaining a shared
calling to witness and ministry. Yet to differentiate churches that operate without fulltime paid staff, I will call them by their common name: bi-vocational churches. I hold
that this model carries both functional and missional hope for the church in Ecuador
today.
Bi-vocational churches are missional congregations led by a team of ministers
who take seriously God’s call to a kenotic life in service to church and community.63 Bivocational ministers mostly earn their living with ordinary jobs the same as anyone else,
but dually give of their time and talents to God’s work. While there are many strong

63. Heath, Mystic Way of Evangelism, Kindle locations 2380-92.
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points to such a church,64 I will consolidate my findings to four key functional and
missional principles exhibited by churches that demonstrate courage to go against the
norm and share responsibilities within the body.
Increased Participation
Bi-vocational congregations must work together as a team in order to be effective.
They fulfill the principle of mutual functioning within the congregation, where “gifts
[have been] given to each one for the common good” (1 Cor. 12:7). Because the ministry
is not out-sourced to one hired to teach, shepherd, preach, or serve, the body and team of
vocational leaders must take up these functions. When the work is spread out and
shouldered by many, disciples develop and the results reach beyond the capability of a
limited number of paid staff.
Management of Resources
In a day when the church often “focus[es] its energy and resources on itself
(pastors’ salaries and benefits, big buildings with massive utility bills, programs to keep
church members happy), the church would focus its resources outward in service.”65 In
North America, one source estimates that an average of 85 percent of the church offering
is used internally.66 A similar trend exists in Churches of Christ in Ecuador; most of the
offering is directed to the acquisition and upkeep of its church buildings.67 If this were
used for ministry, what an incredible resource the church would have again at its
disposal.
64. Paul Miller outlines twenty-one advantages of bi-vocational ministry. Miller, “The BiVocational Minister,” 24-26.
65. Heath, Mystic Way of Evangelism, Kindle locations, 2380-2392.
66. “Fast Facts about American Religion,” Hartford Institute of Religion Research, n.p. Online:
http://hirr.hartsem.edu/research/fastfacts/fast_facts.html#attend.
67. Church offerings are primarily used on the physical plant without having the means to pay
staff. Consequently, Ecuadorian churches will still need to be challenged to give beyond themselves even
after accepting a bi-vocational church paradigm.
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In Sri Lanka, one mission organization encourages its pastors to be self-sustaining
predominantly because this increases its ability to benefit the community. If their
churches tie up the little funds they have in pastor support, they are then unable to give as
desired towards social help ministries.68 The church establishes natural bridges of God’s
love in identifying and providing for community needs. One Sri-Lankan self-supporting
pastor says that by prioritizing meeting needs of those outside, those served “come away
with a broader mindset of who Jesus is, and what the church is.”69
Natural Connections
A bi-vocational minister will discover natural connections for sharing Christ
within both the family of faith and community. They are considered peers “confronted
with the same work-a-day problems.”70 Many of the barriers of “holier than thou”
separation are brought low. Neighbors find it easier to confide in one whom they have
gotten to know through shared everyday interactions. In addition, the faith community is
personally challenged by their dual commitment to work and minister. As Miller has
observed, “When the bi-vocational pastor works all day and still ministers in his spare
time, laymen often will follow his example.”71
Dying to Self, Trusting in God
The last principle is that of the kenotic lifestyle introduced earlier. Self-sustaining
ministry fits this self-emptying criterion of risky, time-consuming, and often thankless
work for God. Self-sustaining ministers do not usually reap the benefits garnered in an

68. Orlando Woods, “The Spatial Modalities of Evangelical Christian Growth in Sri Lanka:
Evangelism, Social Ministry and the Structural Mosaic,” Transactions of the Institute of British
Geographers 38 (Oct. 2013): 652-64.
69. Woods, “The Spatial Modalities,” 658.
70. Miller, “The Bi-Vocational Minister,” 25.
71. Miller, “The Bi-Vocational Minister,” 24.
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official job status, and on top of this, their work is one of over time. They engage in the
Spirit-led duties of their calling after hours of their ordinary job. While they work “time
and a half,” they usually do not enjoy the prestige of a recognized office. It is a difficult
existence, and those who accept this challenge must remember their allegiance is first and
foremost to God, trusting that his “bonuses” more than compensate their sacrifice. They
should not overlook that their God-ward trust also provides them an unexpected freedom
rarely experienced by those who are fully employed by the church. Bi-vocational
ministers do not worry about having their salary cut and therefore can usually better lead
with a singleness of mind and conviction, seeking God’s approval above that of man.
Going Forward in Mission at EQEB
The EQEB is situated in Quito, Ecuador, South America. This culture is far
removed from the norms of North America, but it is helpful to note to a North American
readership that even in the United States a paid-preacher model is still a tradition of
modern times. What I am advocating for my church context in Ecuador is similar to the
pioneering practices experienced in North America in the nineteenth and early twentieth
centuries. Miller investigates the paid-minister phenomenon of Christianity in America,
stating that this practice has been standard only from the 1940’s until the present.72
My own religious heritage, the Restoration Movement, split at the turn of the
twentieth century, with this controversy of the salaried local preacher being one of its
grounds for division.73 Unfortunately, in missionary efforts stemming from the U.S., I
have noticed my church heritage introduce this model as being the highest aspiration of
established churches in LA. Christians would do well to remember that while this model
72. Miller, “The Bi-Vocational Minister,” 21.
73. B. J. Humble, The Story of the Restoration Movement (Indianapolis, IN: Faith and Facts,
1969), 59-60.
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is a viable one (cf. 1 Cor. 9:3-12; 1 Tim. 5:17-18), it should not be presented as the only
one worth following (1 Cor. 4:12; Acts 18:3; 20:34; 1 Thess. 2:9; 2 Thess. 3:7-8; 1 Cor.
9:6, 14-19). The needs of God’s mission and the resources at hand should help the church
determine which model is most appropriate for its context. Most of the evangelists known
in the early church—Paul, Barnabas, Apollos, Sylvanus, and Timothy—show Christians
that vocational ministry, at one time or another, might mean “working with [one’s]
hands” (1 Cor. 4:12) as one ministers in Jesus’s name.74
In my own missionary context of Ecuador, most churches do not have full-time
ministers. As I have said, there are many likely factors contributing to this situation:
infant churches may not have learned to give, or in the best cases have eliminated the
necessity for full-time ministers because of significant church involvement. However, in
some cases this void is demonstrative of a church’s handicap created from dependence on
foreign assistance. This is the case in many of EQEB’s former mission-team plants—new
works that were begun by national missionaries supported with funds from U.S.
churches. When the missionaries’ contracts ended, they inevitably had to support
themselves while they continued to assist the church. At the time the missionary came off
salary, the church was often unprepared to assume its collective responsibility for the
mission and financial needs of the church. New converts remained dependent on
missionary leadership, and the missionaries voluntarily carried too much of the load
while lamenting their new un-paid ministry situation.
For this reason EQEB wants to re-imagine what long-term congregational
outcomes might be if missionaries engaged in ministry from a self-sustaining posture
from the beginning. Students of course would need to be given skills to do so, and this
74. 1 Cor. 4:12; Acts 18:3; 20:34; 1 Thess. 2:9; 2 Thess. 3:7-8; 1 Cor. 9:6, 14-19.
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preparation for ministry ought also to teach the positive principles of a vocational
lifestyle as advantageous to God’s mission in the world. EQEB would ground training in
the Christian’s priestly call: that is, that all of God’s people, whether they be plumbers,
educators, or milkmaids (Luther), should answer God’s patient call for his people to be
agents of holiness and commitment. If this were to take place, it indeed would represent a
revolutionary movement within theological education; it would be a robust focus on the
kenotic design of ministry rather than on one for personal advancement or reward.75
Implementing ministry from a self-sustaining posture also challenges the
predominant suppositions that exist within a mostly Catholic culture.76 Graduates serve
within this setting; therefore, EQEB accepts the challenge to do ministry in a different
way than the predominantly held clergy model. While vocational ministry is a counterecclesial-cultural model, EQEB espouses it because the immediate needs of the church
and the cause of Christ demand a greater mobilization of ministers. What is more, EQEB
hopes that future leaders in this context can see the multiple benefits—not just
limitations—that exist in embracing self-sustaining ministry as a valuable strategy to
fulfill their vocation of empting self and serving both church and community.

75. To nuance this statement, I do not believe that ministers enter the ministry for earthly gain, I
simply make reference that as theological education becomes more professionalized, churches also often
reserve higher placements and better salaries for those with more education.
76. The latest national census reveals that about 80.44% of Ecuadorians claim to be Christian
Catholics. See “Primeras Estadísticas Oficiales Sobre Filiación Religiosa en el Ecuador, Agosto 2012.”
Online: http://www.ecuadorencifras.gob.ec/documentos/webinec/Estadisticas_Sociales/Filiacion_
Religiosa/presentacion_religion.pdf.

CHAPTER III
METHODOLOGY
The purpose of this project is to implement a viable training model that equips
EQEB graduates for self-sustaining ministry. It is my belief that most EQEB graduates
leave the institute to voluntarily serve the Lord and his church 1) without a robust
appreciation for the doctrine of the priesthood of all believers and 2) without the suitable
training needed to support them as they answer their vocation.
I dedicate this chapter to outline the methodology used to implement and evaluate
a technical-skills addition to EQEB’s current biblical curriculum. This addition should
enable EQEB to better equip its students to minister in a context where ministerial jobs
are not present. A lot of work was done on the front end to set this in motion. I first
researched and then selected two compatible technical-skills institutes in Quito, SECAP
and ESE, with whom I felt EQEB could partner. EQEB had the finances to support
fifteen to twenty students, and thankfully sixteen volunteered for this new aspect of its
training. This chapter is an account of their selection, integration, and appraisal of this
implementation. I base findings upon qualitative research principles described as the
following.
What Is Qualitative Research?
In order to better analyze EQEB’s implementation of this program, I used
qualitative research as the backbone of data gathering. Qualitative research is a multimethods approach allowing the researcher to gather rich, descriptive data from a range of
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human interactions with a small number of people.1 For a seven-month interval I carried
out direct observation as well as conducted five group interviews with participants and an
interview with EQEB faculty as outside observers. Using the details provided from data
gathering, I then assessed how the program had affected participants and EQEB as a
whole.
What Is Participatory Action Research?
Investigation conducted in this project was also a form of “participatory action
research.”2 Essentially, this means that the research aims to solve a specific problem
within the organization and participants are “primary actors in defining the project’s
problem, data collection, and methods analysis, and how and where to use the findings.”3
My inquiry and assessment of the program, then, involved students at EQEB undergoing
the technical-skills integration. By providing feedback, students actually helped frame
future design decisions for this program’s incorporation into EQEB’s curriculum. As the
researcher and facilitator, I worked to create group cohesion and collective inquiry to
advance this study in community.4
Overview and Format of the Project Intervention
In this intervention, I selected and evaluated the integration of sixteen students into
the newly formed technical-skills component of EQEB training. For a seven-month
interval EQEB allowed the select group to take a reduced level of ministerial
1. Michael Q. Patton, How to Use Qualitative Methods in Evaluation (Thousand Oaks, CA: Sage,
1987), 7-10.
2. Also known as PAR and probably originated with Lewin’s work at the Tavistock institute in the
1940s. Since this time it has become a useful tool for self-experimentation with people rather than on them;
for its beginnings see Kurt Lewin, “Action Research and Minority Problems,” Journal of Social Issues 2.4
(1946), 34–46.
3. Tim Sensing, Qualitative Research: A Multi-Methods Approach for Doctor of Ministry Projects
(Eugene, OR: Wipf & Stock, 2011), 58.
4. Michael Q. Patton, Qualitative Research and Evaluation Methods: Integrating Theory and
Practice, 3d ed. (Thousand Oaks, CA: Sage, 2002), 175-76.
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requirements in order to help them accommodate the extra ten to fourteen hours of
technical-skills training expected per week. The reduced requirements at EQEB were
separate from those of the core curriculum, and therefore did not affect their graduation
goals. Because SECAP and ESE held their classes in the evening, their programs did not
conflict with EQEB’s hours of operation.
As primary investigator, I evaluated and aided this integration over the seven-month
process. I met with participants almost every other week but established five documented
group interviews with them over the course of their extended training. In addition to
researcher, I served as liaison between SECAP, ESE, and EQEB for payments,
scheduling, and troubleshooting of any problems that became apparent.
Description of Participants
EQEB´s general population ranges from forty to forty-five full-time students.
Full-time students receive scholarships that extend beyond education to a stipend that
allows them, and if married their spouse, to study during their three-year tenure in Quito.
All students have at least a high school education and a few come with bachelor’s and
master’s degrees in other disciplines of study. The average age of an EQEB student is
about twenty-three. While this age is most characteristic of college students, EQEB
places no age limit on prospective students, provided they are sufficiently competent in
reading comprehension and computer skills. It is interesting to note that for the last six
years, two couples in their sixties have excelled within EQEB’s program while also
serving in an adopted parental role among their classmates.
Family units as well as single men and women make up EQEB’s diverse student
body. The proportion of single to married students is almost equal. As is expected during
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the stage of life of a young single person, many begin relationships and marry during
their time at EQEB. Faculty joke with these students, saying that an added bonus of their
education is the likely emparejando (pairing-up) with another Christian servant. Married
students, on the other hand, invest any personal time outside of studies with their family.
Churches from countries throughout Central and South America send EQEB their
students or missionary apprentices. Currently, 40% are international, while the remaining
60% are Ecuadorian.
From this pool of full-time and part-time (spouses) students EQEB selected
participants for the current project. The faculty and I wanted to extend the benefit of
training to both spouses, knowing that in many cases both would need to provide for the
family post-graduation. Therefore, EQEB allowed sixteen students to participate in this
track of study selecting them in a “semi-random” fashion based upon these three criteria:
1) students were in their second or third year at EQEB, 2) students wished to pursue the
technical programs that the two partner institutes (SECAP and ESE) offered during this
2015-2016 academic school year, and 3) students had no academic or behavioral
“observations”5 from the previous year.
The selection process for the sampling of students eligible to participate is
representative of a “purposeful sample approach.”6 At a special school-wide meeting held
on September 4, 2015, eligible EQEB students were made aware of expectations so that
they could make an informed decision as to whether they wished to participate. The
selection process turned out to be uncomplicated as the sixteen students who volunteered

5. An “observation” is a technical term EQEB uses to denote a written warning given to a student
for either academic or moral deficiency.
6. Patton, Qualitative Research & Evaluation Methods, 230-47.
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did not have observations from the previous year and were also content with the technical
skill options available to them.
A healthy stratum of students volunteered as the first participants for the
vocational program. Without having to put in place controls to ensure variability, the
group of participants almost mirrored the exact make up of the general population of
EQEB’s student body. This group was evenly comprised of eight single and eight married
students. Its ratio male to females was 11 to 5. Forty-five percent of the group came from
outside of Ecuador. Three of the sixteen had higher education; two of the women in
business administration and one man had practiced as a veterinarian for over forty years.
I was naturally pleased with this variance of volunteers, believing it could bolster
trustworthiness for the project’s findings.
Description of the Project Sessions
Design for Group Sessions
Project sessions consisted of five recorded group sessions throughout the sevenmonth process. I asked that all sixteen participants be present and established quorum at
twelve. EQEB habitually holds weekly “practical ministry meetings” with a cross-section
of students and a faculty-mentor. Sessions for this study followed a similar format of
sharing and engaging in a devotional thought. My sample group met at least twice a
month and five of these sessions were recorded to document the research.
I formatted group sessions in a way to allow participants to reflect, within a
spiritual awareness, concerns or praise they had for the intervention process. This source
of feedback became one of the greatest tools that shaped the evaluation and eventual
incorporation of the program into EQEB’s curriculum. These sessions were meant to
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provide me with a practical examination of the program, alerting me to immediate ways I
could assist a smoother transition as well as changes that would need to be recorded for
later evaluative and modifying purposes. Second, the sessions made me aware of the
students’ conceptual understanding of vocational principles in light of Scripture and their
current experience.
Model for Group Sessions
I believe it is helpful for the reader to understand the structure used for these
group meetings as they incorporated both a devotional thought as well as a space for
group interview. Appendix E gives a summary outline of the group sessions as I describe
now. First, we began each time together with a reflective reading of a passage helpful in
recognizing one’s priestly call in Christ. All Scriptures were also key texts I mentioned in
the theological section of chapter 2. Sessions 1 and 2 highlighted the biblical-historical
development of priesthood (Num. 18:20-24; Exod. 19:5-6; 1 Pet. 2:4-10). In session 3,
we read of Paul’s instructions to Christians to look at his own self-sustaining ministry as
an example to follow (2 Thess. 3:7-9). Sessions 4 and 5 helped define the New Testament
understanding of calling and how to answer it (2 Tim. 1:8-12; 2 Thess. 1:11-12).
I determined that we would use our time best if we considered only a few
passages rather than engage in extensive study on a theology of vocation. Therefore, at
each meeting we took ten to fifteen minutes in an examination of Scripture known as
lectio divina.7 Our procedure for these times followed the common reflective reading of

7. In addition to following the normal pattern present at practical ministry meetings, I wanted
these sessions to be devotional in nature to model the habit of theological processing with any
methodological change Christians make in their lives. I used the spiritual discipline methods of lectio
divina and examen of consciousness to notice how God was working throughout the intervention. Marjorie
J. Thompson, Soul Feast: An Invitation to the Christian Spiritual Life (Louisville: Westminster John Knox,
1995), 17-30, 97-101.
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scripture (lectio), then meditation upon “the word” received in the heart (meditatio).
Next, I prompted those “who had been personally addressed through the word” to
respond and share with our group (oratio). Last, we rested, knowing that God had been
present in our “chewing of the bread of the Lord” (contemplatio).8 While this practice has
its risks of losing the ability to control conversation, I chose it precisely for this nondirect learning style; I desired to be more removed and for God to have more sway in the
guiding and interpretive process.
After Scripture, I moved our group discussion to ask key open-ended questions
congruous with qualitative interviews (QI)9 and appreciative inquiry (AI).10 The first four
sessions utilized questions typical of QI (artfully constructed, open-ended, and informal
questions to enable a positive sharing of information). The focus of this portion of the
interviews was inductive in purpose, focusing on gathering information while AI, in the
last session, prompted participants to give an overall appraisal of the program. I saved
this tool for last as students had completed the majority of their training, allowing for a
reflective focus on the strengths and positive assets experienced in the program. By
definition, AI “does not ignore problems. It simply restates problems as inquiry into
possibility.”11 This session helped draw students’ attention to possibilities rather than the
problems; it allowed them to share their dreams and find life-giving attributes for what
they had learned. Therefore, during the fifth, and final, session together, I employed all
8. Our structure resembles a form of the “Dance of Lectio Divina” as described by Thompson,
Soul Feast, 22-25.
9. I have applied a variety of qualitative interview question styles, found in Patton, Qualitative
Research and Evaluation Methods, 348-53, as well as Sharon B. Merriam, Qualitative Research: A Guide
to Design and Implementation, 3d ed. (Hoboken, NJ: Wiley, 2014), 87-115.
10. For appreciative inquiry beginnings and principles as a social constructionist method for
analysis, see David L. Cooperrider and Suresh Srivastva, “Appreciative Inquiry in Organizational Life,” in
Research in Organizational Change And Development, vol. 1, eds. R. W. Woodman and W.A Pasmore
(Stamford, CT: JAI Press, 1987), 129–69.
11. Sensing, Qualitative Research, 170.
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four of the “AI 4-D cycle” (discovery, dream, design, and destiny).12 I allotted thirty to
forty minutes for the qualitative interview portion of each group session.
The third stage of the group sessions was a devotional exercise in the examination
of consciousness.13 For a period of fifteen to twenty minutes, I asked participants how
they saw the presence and grace of God revealed in their training. I invited them to
observe themselves from the outside, noting character traits, attitudes, or behaviors
involved in their integration into the program thus far. We focused on both internal and
external awareness, ways they were accepting or ignoring God’s calling in what they
experienced.
At the end of each group session, we concluded in collective prayer for a five to
ten minute interval. The format of the prayers varied, but focused on providing a greater
awareness of vocation and the presence of God in their training. Appendix E gives a
summary outline of the group sessions; however, I will now give the detail of these
sessions as organized before they happened. I present session outcomes later in chapter 4:
“Findings and Results.”
Detail of Group Sessions
Session 1
Lectio Divina: Numbers 18:20-24
In this passage the group read how Aaron and his sons were set apart to serve God
at the tent of meeting and receive only the tithe and offerings as their portion instead of
land. Phrases in the text that could surface from this meditation were “You shall have no

12. This cycle is introduced in David L. Cooperrider and Diana Whitney, Appreciative Inquiry:
Collaborating for Change, eds. Peggy Holman and Tom Devane (San Francisco, CA: Berrett-Koehler,
1999), 11.
13. Thompson, Soul Feast, 97-101.
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inheritance in their land,” “I am your portion and inheritance,” or “Only the Levites shall
perform the service of the tent of meeting.”
After this spiritual reading, I asked participants these questions to further reflect
on the text: 1) “What are some favorable aspects of the levitical and sacrificial system set
up by the Lord under the old covenant?” 2) “What are some characteristics of this system
that have changed under the new covenant?” 3) “How are these important alterations?” 4)
“From this text and your own reflection, what is your understanding of vocation?”
Qualitative interviews
My first question was characteristic of a “feeling question”14 with the intent to
elicit their impressions about the initial exposure to the new regimen. Though the
question was quite unpretentious, it aimed to break the ice and tap into the affective
dimension of their experience. The question was “How do you feel about starting the new
technical-skills track at EQEB?”
My second probe was a grand tour type question within QI. My hope was to have
a better understanding of their setting in order to assess the adequacy of training. I asked,
“Give me a tour of a daily class session at SECAP from the moment you arrive until you
leave.”
Examination of consciousness and prayer
I treated these two steps as one, beginning with the following questions and
ending in group prayer. “Where has God’s grace been present in your training thus far?”
and “Where or in what areas have you not responded to God’s grace?”

14. Patton, Qualitative Research and Evaluation Methods, 350.
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Session 2
Lectio Divina: Exod. 19:5-6 and 1 Pet. 2:4-10
The two Scripture readings for this session were passages both from the old and
new covenant discussing an inclusive priesthood. We sought to meditate on what aspects
of priesthood are eternal and why. Phrases that could catch the attention of participants
were “you” (plural), “kingdom of priests,” or “holy priesthood,” “own possession,”
“chosen,” and “to offer up spiritual sacrifices.”
Qualitative interviews
My first question was logistical and representative of a “knowledge question”
within QI.15 I wanted to be aware of participants, pace in their individual program so I
asked them to “Chronicle the timetable of your training from now until completion.”
My second question was to let me know about their adaptation to the program. I
sought their opinion of the intervention rather than remain at a feeling-level in this part of
the interview.16 I asked the following questions: 1) “How do you think you are adapting
to SECAP and ESE classes in conjunction with your current EQEB responsibilities?” 2)
“Are there any stressors that, if removed, might make the routine more manageable?”
My last question dealt with the theological content we had discussed during our
time in lectio divina. I wanted to appraise the connections they were making between
their technical-skills training and ministry. “If you see any connection with your training
as serving a priestly function, can you give me an example of this from your experience
thus far?”

15. Patton, Qualitative Research, 350.
16. This represents an opinion and value question, Patton, Qualitative Research, 350.
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Examination of consciousness and prayer:
To end, I asked a reflective question to probe how God’s perspective might
interpret their current program. I asked “If Jesus were in the same year as you and taking
the same training you’ve chosen, what are some perceptions he might have about this mix
of education?” After this I allowed time for answers, and the group ended in prayer.
Session 3
Lectio Divina: 2 Thess. 3:7-9
This Scripture was selected to help the group listen to apostle Paul advocate a
vocational lifestyle. We discussed whether Paul’s self-sustaining work was for a season
or meant to be permanent, whether it was a right denied or to be normative. Phrases from
the text that could influence discussion were “you ought to follow our example,” “did not
act in an undisciplined manner,” “kept working night and day so as not to be a burden,”
“not because we do not have the right,” and “in order to offer ourselves as a model.”
Qualitative interviews
At this point in the project, most students were nearly halfway through their
program. I therefore wanted to ask two questions to measure accomplishment, or as
Patton frames, “a behavior question.”17 I asked, 1) “If I had taken this program with you,
take me through what we would have learned thus far?” 2) “How do you think SECAP is
helping and/or could do better at helping you reach the goals you have for this technicalskills training?” Both of these questions gave me further insight into the adequacy of
training they were receiving.

17. Patton, Qualitative Research, 348-50.
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Examination of consciousness and prayer
During this part of our session, I focused on hidden fears that might be present.
We finished by lifting those up to the Father. The thought for examination of
consciousness was “Imagine Jesus were sitting with us in this circle. Let’s each tell him
what our greatest fears are surrounding this vocational training.”
Session 4
Lectio Divina: 2 Tim. 1:8-12
In this Scripture Paul reminds Timothy that their shared calling (vocation) is not
based upon achievements or works, but according to God’s holiness, purpose and grace
revealed in Christ (vs. 9). I wanted to juxtapose this broad definition of calling against the
specific ways that Paul lived out his calling within his gifted areas as a “preacher, apostle,
and teacher” (vs. 11). Phrases that could influence the meditation time were “join in
suffering for the gospel,” “saved us and called us with a holy calling,” “not according to
our works,” “appointed a preacher, apostle, and teacher.”
Qualitative interviews
During this segment, I attempted to discover how well participants saw their
secular training fulfilling a vocational objective and to evaluate their continued
adaptation to this special track at EQEB. Questions were 1) “Tell us about people that
you’ve come to know through this program. How do you feel similar to or different from
them?” 2) “Some folks would say we are wasting our money adding this skills training to
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our current biblical curriculum. How would you respond to them?”18 3) “Are you finding
that taking this outside preparation is different from what you expected? Explain.”19
Examination of consciousness and prayer
In this last segment I wanted to explore how perceptions of ministry might have
evolved for the participants. The questions to answer before our time in prayer included
“Think back on yourself only one year ago. In what ways has God challenged your
perceptions of a purposeful life dedicated to him?”
Session 5
Lectio Divina: 2 Thess. 1:11-12
This last Scripture reminded the group of the importance of their calling as well as
served as a prayer of blessing upon all participants. Paul says he is praying for the
Thessalonians that they be “considered worthy of the calling” and then expounds on what
this looks like with phrases such as “fulfill every desire for goodness,” “fulfill . . . the
work of faith with power,” “name of Jesus glorified in you,” “according to the grace of
God.”
Appreciative inquiry
In this final section I needed close to an hour for the group interview as I wanted
to travel through the full 4-D evaluation loop of AI.20 First, I began by prompting
participants to recall and appreciate the good they had received (discovery). Next,
participants were asked to envision what could be done with this blessing received
(dream). Third, participants were asked to imagine themselves as co-constructors with the
18. This question represents a “devil’s advocate” manner of inquiry. Merriam, Qualitative
Research, 98.
19. This is an example of an “interpretive question” to help “the researcher advance tentative
explanations or interpretations.” Merriam, Qualitative Research, 98.
20. Cooperrider and Diana Whitney, Appreciative Inquiry, 11.
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ability to help improve this program for the future (design). Last, I sought to empower the
sustaining qualities of the participants’ technical-skills training (destiny).21
In the order of the AI 4-D loop, I used the following questions: 1) “What are you
most encouraged about as you’ve undergone and finished your technical-skills training?”
2) “You were under no obligation to participate in this accompanying track of instruction
at EQEB. Help me understand why you chose to take part in this intervention and why
you selected your particular course of training.” 3) “If this integration of technical-skills
training were to become a permanent implementation at EQEB, how do you perceive the
program should look within the EQEB curriculum?” 4) “How do you think God wants to
best use the training you have gained this year? What does your game plan need to be in
order to fully take advantage of this blessing?”
Examination of consciousness and prayer
I ended our last session together by inviting participants to be aware of God’s
presence throughout the study and invited them to resolve to live worthily of the calling.
Within the group prayer I asked participants to express in their own words how they
would live worthily of their calling. To frame this time in prayer, I first asked students to
think about the following questions: “Do you believe God has been beside you through
these last seven months? How do you believe he now wants to “fulfill [your] every desire
for goodness and the work of [your] faith with power?” (2 Thess. 1:11).
Evaluation Methodology
Data Collection
The evaluation of this project consisted of an analysis of various data sources. I
employed data triangulation, which allowed me to compare, contrast, and crosscheck
21. Cooperrider and Diana Whitney, Appreciative Inquiry, 11.
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information gathered, thereby increasing the trustworthiness of the data.22 Triangulation
is a term used in navigation and surveys to locate a fixed point. In qualitative research, it
means “checking the consistency of what people say over time; and it means comparing
the perspectives of people with different points of view.”23 In this manner I used data
from audio recordings from group sessions, a group interview, and field notes. I now
outline the three perspectives and sources of data gathered from the insider, outsider, and
researcher angle of interpretation.
The first angle of observation is the participant angle gained from interview
questions asked of the participants within the five scheduled group sessions. I took audio
recordings of these interviews and later used voice recognition software to transcribe
them into Spanish.24 Comments that were pertinent to the components of this study I then
translated into English.
The second angle of observation is the outsider evaluation represented here by the
faculty of EQEB. This group was able to comment on what they observed and had been
told by the students themselves. I conducted the audio group interview with faculty
during the last part of the seven-month process. The interview questions were the
following: 1) “What growth areas have you noticed in the sample group receiving
technical-skills training?” 2) “What challenges have arisen for students and for you as
teachers with the incorporation of the technical-skills track this school year?” 3) “What
recommendations would you make to create a smoother integration for students
undergoing this training in years to come?”
22. Paulette Rothbauer, “Triangulation,” in The Sage Encyclopedia of Qualitative Research
Methods, ed. Lisa Given (Thousand Oaks, CA: Sage, 2008), 892-94.
23. Patton, How to Use Qualitative Methods in Evaluation, 161.
24. I used the audio-to-text software Agile Spanish DictateÒ. I recognize that there are visual
limitations to audio recordings, but it seems the less intrusive method for recording these sessions.
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The last angle of observation is my own as the researcher. I scheduled five visits
to the training sites of SECAP and ESE and took thorough field notes for this angle of
observation. It was my hope that the field notes would allow me to step back and detach
from the proceedings of the class sessions visited. I used a two-column method as Patton
describes: the right side lists the detailed and concrete notes while the left side contains
the researcher’s observations and generalized notes (appendix C).25 Specifically, field
notes on the right were very descriptive, stating the date, time, setting where the
observation took place, who was present, and various interactions transpiring including
quotations or conversations. The left column allowed for more summary and
interpretation of the initial observations on the right. Within this summary, I recorded my
own feelings and reactions to the experience. The intention for the two-column pattern is
to keep observations separate from interpretation, allowing a more unbiased assessment
when I later went back through to reflect and analyze the data gathered.
Data Analysis
Each of these angles or interpretations present different views that are later
brought into conversation with each other. I looked for recurring themes running
throughout the data pertaining to the success and concerns of this intervention. While I
could not anticipate all of the themes participants might mention, I especially attended to
certain key phrases or themes: “priest,” “calling/vocation,” “work,” “ministry,” “time.” I
also chose to document emotions and reactions to the aspects of this intervention. If a
participant was “overwhelmed,” “excited,” “thankful,” etc., I would record these
reactions, too, as participant feedback. Emotions would likely change throughout the
process, but cataloging participant responses would be important to note.
25. Patton, How to Use Qualitative Methods in Evaluation, 92-97.
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Before beginning the research, I assembled a coding scheme (appendix D) to help
recognize and organize data, thereby drawing links between the three angles of
observation.26 Between the three angles of data, I looked for three areas of disagreement
or agreement: 1) instances of “convergence” where there was significant overlap of
themes and phrases, 2) moments of disagreement or “slippages” of data, and 3) silence of
information.27 The presence of one or all three of these areas of appraisal helped paint a
more verifiable picture of the qualitative data.
The first of the three themes for which I listened helped me measure the extent of
ideological understanding of vocational ministry; I named it “training as ministry” and
listened for language interviewees offered that could fall under this broad category. The
second and third themes helped me assess the degree of perceived success; I named these
categories “adaptation to training” and “adequacy of the training.” While I had high
hopes that the majority of students would thrive under the extra skills training and that
faculty would also welcome the change in light of all it offers, these continuumconstructed themes were created in order to provide impartial evaluation for particulars
that did not fit my anticipations.
After I gathered all of the data from field notes and audio-recorded interviews, I
printed them for easy viewing. Having a hard copy of data permitted me to employ the
axial coding method (also described in appendix D) that relates categories to their subcategories.28 I color-coded and tabbed each category and subcategory throughout the data
for quick identification of important themes during cross analysis.

26. Patton, How to Use Qualitative Methods in Evaluation,161-62.
27. Sensing, Qualitative Research, 197-202.
28. Anselm Strauss and Juliet Corbin, Basics of Qualitative Research: Techniques and Procedures
for Developing Grounded Theory (2d ed.; Thousand Oaks, CA: Sage, 1998), 123.
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Both negative and positive feedback gave constructive feedback to evaluate the
successfulness of this intervention. It allowed me to give a thorough evaluation of
EQEB’s addition of technical-skills classes to its curriculum, an importance not only for
the current school year but also for years to come. In this respect, the current study holds
great significance for the expansion of EQEB’s academic pursuits as well as for
furthering its emphasis of vocation as one of its core values.

CHAPTER IV
FINDINGS AND RESULTS
After more than seven months of implementing this project, I am amazed to see
how God has used the intervention to change the trajectory of studies at EQEB. The
intervention of a technical-skills component has been broadly successful, and the current
evaluation of the program can potentially bless the program’s viability for years to come.
Putting this program into action has taken a greater toll on me than I had first
imagined. There were many outside research tasks that I first had to put in order to
initiate the intervention. First, I had to investigate accessible technical institutes that
complied with workable hours available to EQEB students. After finding two suitable
programs of training (SECAP and ESE), I then served as a continual liaison between
these institutes and EQEB. As a go-between, I arranged payments of tuition and supplies,
presented schedule options, communicated expectations to participants, and constantly
monitored and regulated seminary demands for students. The following findings
represent feedback and much toil from all who participated: researcher, participants, and
the faculty who adjusted their program of study to accommodate this intervention. After I
present each perspective in this chapter, the triangulation of evidence should elucidate
some helpful interpretations in chapter 5. I will draw interpretations by demonstrating
how the three angles of observation interrelate with each other in regard to points of
agreement, disagreement, and subject matter curiously missing from either of them.
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Evaluation of Findings
Outsider
Though the faculty interview was the last of the interviews conducted, I place it as
the first voice in this chapter. On April 13, 2016, during a regularly held faculty meeting,
faculty reserved thirty minutes of this time to critically evaluate the vocational program
initiated during the 2015-2016 school year. I made an audio recording and transcription
detailing the progress of this session. Six of the eight faculty participated in this
interview: Bible professors Oswaldo Albarracin and Edgar Yungan, Spanish language
professor Graciela Castañeda, English professor Nohely Lara, director of the EQEB
Internet program Byron Echeverría, and EQEB administrator Wellington Gordón. The
interview lacked the input of the New Testament professor Jhon Cuarán and my own—
though part of this faculty, as researcher, I declined to comment for reasons of test
reliability.
I asked three questions to the faculty. Rather than answer in a certain order, each
professor replied to the question at will and in dialogue with the comments of others.
Grammar professor Graciela Castañeda started the session in her answer to the first of
three questions: What growth areas have you noticed in the sample group receiving
technical-skills training? In her judgment, “The students had grown to use their time
more efficiently.”1 The inclusion of a technical-skills component had helped the students
attain a greater level of responsibility. Others agreed and claimed that students had
increased in maturity in the vocational program from what had been observed during
their first year at EQEB.

1. EQEB faculty, interview by author, digital audio recording, Quito, Ecuador, 13 April 2016,
00:01:20.
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Comments by Bible professors Oswaldo Albarracin and Edgar Yungan were
particularly enlightening as they both considered the vocational nature of the students’
acquisition. Edgar remarked that participants had captured a “greater consciousness of the
reality that is to await them after graduation.”2 Along with this expanded consciousness,
Edgar observed that the training had helped participants cultivate a spirit of thankfulness.
Oswaldo built upon Edgar’s comments, adding that students had “learned to evaluate
what is professional and spiritual,” that the training had helped them apply these aspects
within their field of occupation.3 Other encouraging growth areas mentioned included
unity among participants and an increased interest to learn new things.
The second question for the faculty was “What challenges have arisen for students
and for you as teachers with the incorporation of this technical-skills track this school
year?” Oswaldo stated that the difficulty with time management was the first challenge
that he noticed. There was a general consensus that students’ level of production was
notably, but not deplorably, down. Both Graciela and professor of English, Nohely Lara,
spoke of ways they had curbed their program of study to facilitate the time constraints on
participants. Nohely said, “When I noticed that many were not keeping up with the
rhythm of my class, I adjusted my requirements to include more in-class work and I also
incorporated more personal-practical assignments.”4
Byron Echeverría finished by stating that the difficulty in balancing ministry and
technical preparation was a good thing. It did create a new level of stress, but it also
taught students to concentrate and balance their time. Byron claimed that the two

2. EQEB faculty, 13 April 2016, 00:02:10.
3. EQEB faculty, 13 April 2016, 00:03:10.
4. EQEB faculty, 13 April 2016, 00:06:00.
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programs wonderfully complemented each other. Both theory and practice would be
expected later and should be learned now.
The last question concerned the future of the vocational program at EQEB: What
recommendations would you make to create a smoother integration for students
undergoing this training in years to come? The question was first met by silence. It
seemed each professor was waiting for others to comment first. Finally in a serious tone
Oswaldo said, “We need to balance the time constraints for those in the vocational
program. We create difficult expectations when all six professors simultaneously make
demands on the students. We must balance the time and assignments.”5
I believe this ice-breaking comment paved the way for the other teachers to
genuinely reflect on the critique. Four of the professors nodded in agreement, and
Graciela went on to say that one way to help in this area next year would be to have those
who have undergone the program share their experience in a small orientation seminar. If
they could give helpful tips to next year’s group, perhaps that group would more easily
adapt to the auxiliary course of preparation.
The last comments revolved around how EQEB could reinforce the vocational
aspect of the group’s training even during the preparation period. EQEB administrator,
Wellington Gordon, said that it would be great to give participants opportunities to put
into practice what they were learning. These tools were meant for service to facilitate
“preaching the Word.”6 What better manner to strengthen this emphasis than to integrate
practicum hours within their trades?

5. EQEB faculty, 13 April 2016, 00:08:50.
6. EQEB faculty, 13 April 2016, 00:11:30.
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As researcher I was taken back by the last comments Byron volunteered because
they spoke directly to the economic dependence EQEB has on U.S. funds. In summary,
he offered two powerful observations that accentuate the value of this program within the
LA setting. First he stated, “As faculty perhaps we should lead by example and learn a
trade ourselves. Paul gives us an example of a working missionary as he traveled and
preached.”7 The reason Byron endorsed such a posture was uncertainty of help from “el
exterior” (the outside). He continued, “We are in a special moment in history when we
have assistance to gain both ministerial and technical-skills training. We should take
advantage of this blessing while we have it. Help from the outside cannot last forever.”8
This interview was highly pertinent to the subject matter and argument of this
thesis. The faculty have closely observed and been affected personally by the integration
of the vocational program at EQEB. Answers to question 1 substantiate that the faculty
observed positive growth in participants towards responsibility and thankfulness. When
asked to voice challenges that emerged (question 2), faculty candidly mentioned the
difficulty students face to manage time and operate well in this increasingly stressed
season of their lives. Professors likewise had to accommodate their course expectations to
make realistic demands participants could meet. Question 3 afforded an opportunity to
brainstorm improvements that EQEB could implement next year to meet these
challenges. Professors mentioned that the first group of participants, speaking from
experience, could help prepare the next. Teachers in turn could reduce outside class work
and make realistic expectations for those undergoing the technical-skills training. Byron’s
concluding endorsement of the program accentuates the value and place the vocational

7. EQEB faculty, 13 April 2016, 00:13:00.
8. EQEB faculty, 13 April 2016, 00:13:20.
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program has in EQEB’s curriculum. Byron determined that this training would reduce
foreign dependency and was an essential step to incorporate within EQEB’s preparation
of ministers. Outsider recommendations by the faculty will be useful in the interpretive
section of the next chapter.
Insider
The second angle of observation is that of the actual participants who volunteered
to pursue the vocational track of studies. After implementing this study’s selection
process,9 sixteen students in their second year at EQEB joined the program and began
their technical-skills training in October 2015. All sixteen were still involved in their
preparation, but this cycle of observation stretched from October through April 2016.
Thirteen of the participants chose to prepare themselves as nurse assistants at
ESE. Their program involved six hours of class and two hospital rotations (starting at
month 4) each week for a period of twelve months. Classes were given on Thursdays and
Fridays while the students selected the hospital rotation that best worked for them.
The remaining three students chose to enter SECAP’s electrical engineering
program. This course of study encompassed two modules of training, spanning a fifteenweek period. For three hours a day, Monday through Friday, SECAP men traveled an
hour each way to attend classes. Their daily commute and sacrifice, however, has now
helped them achieve both the knowledge of, and experience in, installing electrical
systems within a home or business setting.

9. See “Description of Participants,” 45-47.
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For a total of nine times I met with participants on a bi-monthly basis on the
second and last Wednesday of the month.10 We recorded five of these sessions, allowing
the other four to serve as time for encouragement beyond research. I then transcribed
these five recorded conversations using a speech-to-text application.11 Because of the
overwhelming amount of data from the recordings, I cannot present the entirety of this
information, nor will I be able to relay the answers to each question in sequence. It is also
important to remember that I am translating from Spanish to English any quotations that I
believe are noteworthy. To correlate responses, I have manually created a synthesis of
observation according to the coding scheme (appendix D) and will present these findings
thematically. This format is necessary because, although a question was designed to
measure one aspect of the vocational training, answers often overlapped into other
subject areas pertinent to the study.
Training as Ministry
Sense of priesthood
One topic I coded was whether participants viewed their training as extensions of
ministry. Words with a similar vocational meaning such as “vocation,” “calling,” or
“call” I allocated under the theme of vocation. Other words with a priestly theme,
“priesthood,” “priests,” “minister,” “serve” I allocated under this category. Both themes
helped define how EQEB students and faculty perceived the program’s training as
ministry.

10. During the months of December, January, and April, I was able to meet only once with
participants.
11. I used Macintosh-based software Agile Spanish DictateÒ to transcribe audio sessions into
written text. Because the script was not perfect, I had to listen again to the audio sessions, correcting
important dialogue. Though this was time-consuming, it was imperative to have data on hard copy to make
a more thorough analysis.
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The lectio divina component of each session was a particularly revealing time to
hear what students understood from Scripture concerning vocation and how Christians
fulfill the role of current-day priests. In our first session, we were all gathered in a gazebo
in my yard. There was much noise from children and wildlife, but we read aloud
Numbers 18:20-24. During our reflection of this Scripture, Juan12 expressed, “I am glad
that the call to serve as ministers of reconciliation is not just for the elite now, but a
calling to each one of us.”13 Maria made a similar remark about this reading of the Old
Testament priesthood: “One of the good changes of the new covenant was the doing
away with this exclusivity.”14
Though especially Juan and Maria welcomed the change to an inclusive
priesthood,15 I desired to know whether they felt different or set apart from their teachers
or classmates in this role. In our fourth group session, crowded into the EQEB’s second
floor conference room, I asked, “Tell us about people that you’ve come to know through
this program. How do you feel similar to or different from them?” The older gentleman
among the nursing students, Matías, agreed that there is a difference, but that he
appreciated the spiritual side coming forth in many of Dr. Arturo’s lectures. Dr. Arturo
frequently mentioned God, and Matías said that, though the professor was not always
correct in his doctrinal opinions, he saw him as a “fellow believer with whom he could
talk in the future about spirituality.”16

12. Since I needed to change the names of students, I applied specific Spanish pseudonyms of
apostles and other New Testament characters to each student.
13. Participants of EQEB vocational program, interview by author, digital audio recording, Quito,
Ecuador, 11 Nov. 2015, 00:11:30.
14. Participants of EQEB vocational program, 11 Nov. 2015, 00:09:40.
15. Participants of EQEB vocational program, 11 Nov. 2015, 00:09:30–00:11:50.
16. Participants of EQEB vocational program, interview by author, digital audio recording, Quito,
Ecuador, 2 March 2016, 00:07:30.
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The three men attending SECAP also remarked at this time that several nights,
after their class, fellow classmates would invite them to go out to eat, but mostly to drink
beer. They declined these invitations as students of EQEB are not allowed to drink, but
the reason given by Bartolomé was that this would be opposed to his Christian witness,
“It reminded us how we were before [becoming a Christian].” He added, “What is sad is
that we saw many of these same students drop off and not finish the program.”17
The SECAP men stated that they had been included as part of the class in every
way; their professor, Engineer Juayuna, taught and interacted with them in no different
way.18 EQEB students did express, however, that they felt called to a higher standard
than those of their peers. They made a conscientious effort to not complain and to do
their best work possible during the application component of class. Natán said they had to
be an example; “Everyone knows we are estudiantes de teologia (theology students).”19
In summary, the students displayed a united understanding of their identity as
priests. Their faith and seminary status made them conscious of their set-apart nature
among their professors and peers. However, they also sensed being included entirely in
the objectives of the training. This, in my assessment, represents the healthy tension all
priests should preserve, that of being part of the world but not of it (John 17:15).
Purpose in vocation
Connected to the sense of priesthood, my questions probed whether participants
discerned their preparation as extension of intercession in the world. As we sat down for
our second recorded time together, this time in a crowded restaurant, I raised my voice
and asked the group, “How do you see your current training serving a priestly function?”
17. Participants of EQEB vocational program, 2 March 2016, 00:08:30.
18. Participants of EQEB vocational program, 2 March 2016, 00:10:40.
19. Participants of EQEB vocational program, 2 March 2016, 00:10:50.
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It was during this meeting that Matías used one of my favorite analogies gathered from
this research. He referred to their technical training as a sort of bridge. “These courses
help us serve. As priests, our first objective is to serve God and allow our preparation to
become a bridge to reach another bank.”20 At another time, whether from Matías’
influence or Juan’s own thinking, this language surfaced again. Juan employed this
metaphor to describe his role as “a preacher with a skill.”21 I believe this bridge concept
can be a powerful symbol to describe what is happening in EQEB’s vocational impetus;
students are serving as links for God’s Holy Spirit to intersect the world.
Participants spoke constantly of their training as “service”;22 their professional
development helped them serve God better. Febe said that in her time before EQEB she
frequently helped the elderly anyway, but now she knows best how to take care of their
needs.23 Juan said that he and María had participated in medical campaigns before, but
now they would be able to help people better with the knowledge they had gained from
their nurse assistant program.24 Bartolomé looked forward to using his electrical
knowledge to do the wiring in the future church they will erect in Lima.25 In one way or
another, all expressed that their training helps them answer God’s vocation of service to
him and others.

20. Participants of EQEB vocational program, interview by author, digital audio recording, Quito,
Ecuador, 11 Dec., 2015, 00:09:40.
21. Participants of EQEB vocational program, interview by author, digital audio recording, Quito,
Ecuador, 13 April, 2016, 00:14:50.
22. A search through the transcribed interviews reveals that students used the language “to serve”
or “service” twenty-two times in our dialogue. This frequent word use is one indicator of purpose students
attribute to this preparation.
23. Participants of EQEB vocational program, interview, 13 April 2016, 00:13:00.
24. Participants of EQEB vocational program, interview, 11 Nov. 2015, 00:14:10.
25. Participants of EQEB vocational program, interview, 2 March 2016, 00:20:40.
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Adaptation to Training
Time and energy
The outcome of this measure was something anticipated; for the most part,
students were extra tired and wished for more time in the week. As researcher, I expected
this transition to tax students physically and logistically. As the faculty noticed, the
situation required that the students assume greater responsibility to arrange for this new
training in their schedule. Almost every session had questions that led students to take a
pulse on their level of exhaustion. I wanted to assure that the strain never became
unbearable, but rather to present a reachable challenge, one that evidently has been
achieved, as not one of the sixteen students dropped out of the program.
The actual schedule for both groups differed considerably. Those within SECAP’s
training were required to attend three hours of classes every night for five straight weeks
to complete one of three modules. Because of SECAP’s unpredictable schedule, between
their first and second module, there was a span of two and a half months. I was upset by
this scheduling inconvenience, but each of the three men readily rotated back into their
practical ministry duties until their classes began again in March.
Because ESE students met the necessary quota for a full class, they were allowed
to decide when to meet during the week. They chose to split their six hours a week
between Thursday and Friday afternoons. Though this represents fewer hours per week
than SECAP’s training, their preparation program was twelve months long, and at month
four they began four months of volunteer turns in the hospital.
During our second group session I asked, “How do you think you are adapting to
SECAP classes in conjunction with your current EQEB responsibilities?” This was the
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first time that many opened up about the academic load weighing upon them. Mateo said
that he felt a true “time crunch.”26 Jacobo, during our March 2 session, said that he had
not imagined the amount of homework to be given in addition to his EQEB studies.27
“Tired,” said Bartolomé, “I feel tired because after having spent a day already in the
classroom, I leave for SECAP at 4:45PM and return home around 8:30 or 9:00 PM.”28
These are true concerns that EQEB will have to review before next year’s
program. In session 5, when participants were asked how “the [future] program should
look within EQEB curriculum?” many attended to this concern. Matías suggested that
EQEB add an extra year to their studies due the schedule being so tight.29 Jacobo
proposed that the vocational constituency take solely technical-skills studies for the sixmonth period they underwent this training.30 However, not all participants shared these
conclusions; Bartolomé expressed in February’s session that he “did not see any
impediment in the current schedule.”31 In February, aside from beginning a night shift at
the hospital once per month, Matías was content with the timeline and class load.32
However, Matías changed his mind during April’s interview as he acknowledged, “The
timetable is pretty tight.”33 Hence, there is significant agreement between the three angles
of observation that the current program is exhausting and almost too strenuous on
students.

26. Participants of EQEB vocational program, interview by author, digital audio recording, Quito,
Ecuador, 11 Dec., 2015, 00:05:20.
27. Participants of EQEB vocational program, interview, 2 March 2016, 00:15:20.
28. Participants of EQEB vocational program, interview, 11 Nov. 2015, 00:18:30.
29. Participants of EQEB vocational program, interview, 13 April 2016, 00:17:30.
30. Participants of EQEB vocational program, interview, 13 April 2016, 00:18:50.
31. Participants of EQEB vocational program, interview by author, digital audio recording, Quito,
Ecuador, 4 Feb 2016, 00:30:40.
32. Participants of EQEB vocational program, interview, 4 Feb. 2016, 00:25:40.
33. Participants of EQEB vocational program, interview, 13 April, 2015, 00:17:40.
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Family concerns
Nine of the sixteen participants did not have to worry about how their studies
might affect their responsibilities or time with their children or a spouse. However, for
the other seven, family time was a significant concern to monitor. At registration, I
suggested that only one parent enter the program at a time in order to leave the other at
home with the children.34 Those with children generally asserted that this season in their
lives had been trying on their family, but worth the sacrifice. One of the positive
outcomes María observed was that her training had now helped her attend better to the
physical needs of her children; she was now able to better identify sicknesses as well as
promote healthy habits for her family.35 Shortly after beginning the program, Magdalena
worried she would neglect her motherly duties if she continued. Thus she called a family
meeting and shared her concerns and thoughts of quitting the program. But as soon as her
sons and husband heard her express this, they insisted she finish.36 I was relieved to
discover how this family had supported Magdelena; in my estimation, this student was
most at risk for not finishing.
The primary family concern was less quality time with children. The SECAP men
would usually have only a few hours between lunch and leaving for their night class.
Bartolomé confessed that he felt bad that he was not able to help his wife as before with
supper and putting the kids to bed. Sometimes, he would arrive late and still need to help

34. EQEB did have one couple whose parents were willing to lend a hand and help take care of
grandchildren during the participants’ studies.
35. Participants of EQEB vocational program, interview, 2 March 2016, 00:22:40.
36. Participants of EQEB vocational program, interview, 11 Nov., 2015, 00:17:00.
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her clean up. He added after saying this, “We are both more tired these days, but also
content for the opportunity.”37
Another family concern that also overlapped with EQEB life (mentioned next)
was the conflict with its schedule of elective classes. These were programmed in the
afternoon because vocational participants were exempt from these courses and would be
involved in their own technical preparation at that time. The problem lay in the fact that
the other parent was required to take an elective course, thus leaving no one to care for
the children. EQEB decided in one instance to let the children be present in their father’s
English class, but needless to say, it was a less than desirable situation.
EQEB concerns
The addition of any program to an existing one will have growth pangs of sorts;
this intervention was not any different. At the launch of the program, EQEB faculty
reduced practical ministry hours and one elective to give participants an extra eighteen
hours a week to use in vocational preparation. This accommodation was essential yet
probably still not enough. It replaced one set of hours with an equivalent time
commitment, but what was not taken into consideration was the commute to the
institutions and the outside work that these courses also mandated.
Throughout the sessions, various questions probed students for recommendations
on how to make the program better. Our final session, when appreciative inquiry was
used, proved to be the primary source for such recommendation. One piece of advice that
students voiced was for EQEB professors to impart a more balanced course load. Jacobo
for instance said, “I think the vocational program would be improved if the professors

37. Participants of EQEB vocational program, interview, 11 Nov 2015, 00:18:30.
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planned a collective expectation of work.”38 Others voiced similar agreement, especially
with the overall number of reading assignments.39
Magdalena made a useful observation concerning the dynamics between EQEB
and the vocational program: “We have to give priority to our studies here [EQEB]
because if we don’t do well here, we can’t do anything there [SECAP, or ESE].”40 Her
comment refers to each student’s scholarship status. If students cannot maintain suitable
grades at EQEB, they will be put on academic probation, which can eventually be
grounds for dismissal.41 This policy will probably not change, but it is significant to
mention when taking a comprehensive look at the program. Thankfully, no one from this
cohort was placed on academic probation at EQEB, and all are successfully finishing
their vocational training.
Another matter of interest was the insiders’ awareness of what other classmates
thought of this integration. Many joined participants in their excitement for their
newfound skills. The EQEB community began to use the nurse assistants when they felt
sick, and nurses’ assistants naturally began to visit classmates who had stayed home
when sick.
However not all shared this good will. Bartolomé revealed that some EQEB
students not involved in the vocational program had told him, “This institute was
38. Participants of EQEB vocational program, interview, 13 April 2016, 00:19:50.
39. Participants of EQEB vocational program, interview, 13 April 2016, 00:20:00. This was
confirmed by many nods (unavailable on an audio recording) as well as Magdalena’s voicing agreement.
With a group of this size—sixteen participants in this case—one wonders whether all were voicing their
thoughts or if only the most opinionated were being allowed to talk. This is the downside to group
interviews, so I made a concerted effort to represent the voice of as many individuals as possible in this part
of the thesis. All participants had equal opportunity to share during sessions, but not all participants voiced
their comments as often as some. As researcher, I allowed time for silence and space for everyone to
respond, and what is more, I often prompted certain ones who had remained quiet to answer.
40. Participants of EQEB vocational program, interview, 13 April 2016, 00:20:20.
41. All students must pass with a 70% or higher within each given course. Students fall within
observation if their grade lies between 70 and 77% out of a 0-100 grading scale.
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designed to prepare people in Bible and to evangelize, not in business.”42 Comments such
as these clearly demonstrate the dualistic outlook of some, a paradigm that this program
hopes to challenge. This thesis argues that vocation should not be presented in binary
terms of secular and religious,43 but rather in terms of how God’s people can serve their
calling in multifaceted fashion.
Adequacy of Training
This project has implemented and evaluated EQEB’s success in creating a
vocational program. It has looked at the internal adaptation to its premise and logistical
concerns for EQEB and families. A thorough analysis will also put the partnering
technical institutes under appraisal. I will give a more comprehensive analysis of this
matter after all important angles of observations have been presented. Generally,
however, the insider opinion of the program was favorable.
ESE students were first concerned about their program of study when after two
months they had studied only theory and claimed that one of their professors was not the
most dynamic of teachers.44 However, by February students were recommending the
same professor and agreeing that the material learned beforehand had been essential to
the practical implementation they were making at that time.45 When asked to rate their
professors on a scale of 1-10, participants gave complimentary grades of 8 through 10 for
all professors in the ESE and SECAP programs.46

42. Participants of EQEB vocational program, interview, 2 March 2016, 00:20:20.
43. Or as Luther spoke of the matter, vocatio spiritualis and vocatio externa, see earlier comments
under “Historical Expression of Vocation,” 18-23.
44. This reflects remarks made by Juana and Magdalena, participants of EQEB vocational
program, interview, 11 Nov. 2015, 00:20:30.
45. On a scale of 1 to 10, nurse assistants rated Lic. Carolona Mora’s instruction as level 8 and 9,
participants of EQEB vocational program, interview, 4 Feb. 2016, 00:18:30.
46. Participants of EQEB vocational program, interview, 4 Feb. 2016, 00:17:20-00:19:00.
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In February, I asked both groups of students to take me through what they had
learned thus far in the program. Without listing the details of the multitude of nursing and
electrical competencies they had achieved, students excitedly spoke of their newly
learned skills. They seemed proud of all that they had achieved. They spoke of ways they
looked forward to utilizing their nursing skills at church and in medical campaigns.47 The
SECAP men were excited to help install electrical wiring for church buildings and to use
their skills as service to others and God.48
In summary, I believe comments by participants Juan and Febe express well the
confidence in the education they have gained. Febe remarked in one of the later sessions
that she felt “more secure in [her] service now.”49 When Juan imagined helping in
medical campaigns again, he elatedly said, “Whereas before I would help without
knowledge, now I am a skilled helper at their side.”50 Again, I believe these are good
insider evaluations describing the efficacy of instruction given. Participants feel equipped
for service.
Researcher
The final angle of observation is my own. I will base this angle primarily on what
I surveyed and recorded in field notes from site visitations. Four visits were made—two
to each institutional campus.51 I will review each institute from the two visits made.

47. Participants of EQEB vocational program, interview, 4 Feb. 2016, 00:22:20.
48. The desire to serve using electrical skills was expressed more clearly in our session in March,
participants of EQEB vocational program, interview, 2 March 2016, 00:21:30.
49. Participants of EQEB vocational program, interview, 2 March 2016, 00:26:00.
50. Participants of EQEB vocational program, interview, 11 Nov. 2015, 00:14:30.
51. During this project, I intended to make five visits to the vocational campuses. However, I had
to settle for four visits as ESE twice cancelled our appointment.

78
SECAP
I visited SECAP on November 12, 2015, and April 11, 2016. SECAP students
had to pause their training for three months because their course was not available during
the January-March quarter. I am afraid that this scheduling glitch may be indicative of
poor organization on SECAP’s part. SECAP does not publicize their schedule of classes
for the next semester until one month beforehand. Needless to say, this made it difficult
to ensure the vocational students finished the electrical modules needed.
During my first visit, I arrived at SECAP’s northern campus at 7:30PM after the
sun had set. There were guards stationed at the gate who let me in after I showed my
credentials and explained my purpose for the visit. The campus was dark and it was
difficult to find the electrical training wing where the students were working.52 However,
with a quick phone call, Pedro came out to get me.
The classroom itself was well lit with electrical practicing boards to service
twenty-four students. While SECAP is ready for a class of this size, EQEB participants
informed me that only eight of thirteen finished the first course and fifteen enrolled in the
second module. I think eight to fifteen is an appropriate class size, allowing for good
teacher-student interaction.
The rooms at SECAP, as opposed to the exterior of the campus, impressed me.
They had several hands-on instruments for students, as well as good lighting and spacious
seating for the lecture component of class. Signs hung around the classroom; they and the
arrangement of equipment communicated a priority of safety and practical knowledge.
I had the privilege of visiting personally with both inginieros (engineers). Both
were very helpful and anxious to show me the operations of the classroom. During my
52. SECAP should improve its campus directions; newcomers can get lost easily.
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April visit, I met Instructor Zapata, who taught the upper level of electrical mechanics.
Zapata was very courteous and he even went out of his way before class to escort me to
the correct person to work out a payment issue. I discerned that both instructors were
competent teachers by the way they directed the class and the patience with which they
dealt with students.
One example illustrates the engineer’s style of training. In my November visit,
students were wiring a domestic electrical relay on the practice boards. One student
evidently connected something wrong because a loud warning beep with lights began to
sound and flash. Professor Jauyuna responded calmly to the incident, and even though I
was there, did not rush over to fix it for the student, but allowed him to re-check
connections as he stood by in case he was needed. I felt this instilled a certain level of
personal responsibility and faith that the student in training could find a solution.
The technical detail of the instruments and explication on their functionality was
quite over my head; however, I could see that students were following along as they built
upon foundations laid in other classes. In my nonprofessional opinion, SECAP’s program
and teachers prepare students well in their field. Though the institute lacks certain
organizational competencies, it is nationally renowned for its excellence in technicalskills preparation.
Financially, EQEB was impressed by the cost for preparing a student. Usually,
technical studies will range from five to seven months and encompass about three
modules. This is roughly the timetable the electrical engineering participants were on.
After figuring up costs for classes, bus fares, and tools, EQEB was able to train each
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student for around $600. This is an incredible deal, one I cannot believe EQEB has
ignored for so long.
Escuela De Salud Ecuador (ESE)
I made first contact with the directors of ESE in September of 2015. The directors
are a husband and wife team, both medical doctors practicing at one of Quito’s most
prestigious hospitals, Hospital Metropolitano. At this meeting, we discussed how an
arrangement might be made that could better suit EQEB students’ schedules and the
preparation they offered. EQEB had thirteen interested students as well as one sister from
the church who asked to join. With fourteen students, EQEB was able to create its own
cohort and negotiate two three-hour classes each week on Thursdays and Fridays.
Doctors Arturo Lareta and Ana María Cisneros truly went out of their way to tailor this
program to suit EQEB. One way in which this is seen is in the flexibility they gave
participants to pause training during the summer internships of June and July. ESE’s
program extends over a twelve-month period. This would have required students to give
up their summer practicums with churches had ESE not been able to make this
accommodation. Thankfully, God led EQEB to the right nurse assistance program.
I was encouraged by my visits to ESE in January and April of 2016. First,
Licenciada Carolina conducted her class much better than I had anticipated. I chose to be
present during her class because in November’s group session students had complained
that her teaching was dry and that she only gave lecture as opposed to training in practical
skills as well.53 My visit confirmed that Carolina did lack some measure of pedagogical
aptitude. Her lectures did not use any sort of visual aids, and she had a monotone, blank
stare posture during discourse. However, the day I attended she facilitated several
53. Participants of EQEB vocational program, interview, 11 Nov. 2015, 00:28:30.
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practical exercises for students to rehearse. In this training, I observed a different side to
her teaching as she opened up to students, addressed them individually, and even used
good humor to facilitate demonstrations. Perhaps for her adeptness in demonstrative
tasks, students elevated their evaluation of her teaching.54 I was amazed by all that
Carolina taught in this one session; students were shown how to properly wash their
hands, how to greet patients as people when they enter their room; they were made
familiar with the nurse’s medical tray, and how to perform a bedpan wash of a patient. In
my estimation, Carolina conducted herself very professionally as she used proper names
of anatomical parts and skillfully demonstrated the important responsibilities students
would need to master.
Dr. Arturo taught during my second visit. Although he only lectured, he used
PowerPoint, a video, and white board drawings to explain the function of the eye. Dr.
Arturo is very interactive and incredibly knowledgeable. I came away from the class with
a greater respect for the functioning of the eye and more informed about how to detect
various eyesight complications. I believe this year’s vocational students are sitting at the
feet of very learned people and I am thankful they have this opportunity.
It seems that vocational students are also making a positive connection with their
technical-skills teachers. They always speak highly of their professors, and in class
showed a reverent but friendly connection with them. As director of EQEB, I was proud
of the way they had taken their studies seriously and respected these outside mentors.
During this evaluation time, I only had two students with whom I had to remind to
remain focused on their studies. However, for the most part, participants personally gave
their best, showing intrinsic discipline for their vocational preparation.
54. Participants of EQEB vocational program, interview, 4 Feb. 2016, 00:18:30.
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In summary, the predominant interpretations that I came away with—as written
on the left-hand column of my field notes—dealt primarily with my perception of the
program’s adequacy of training. For instance, I was impressed by the personable and
invested interest both SECAP professors gave to their students. Inginiero Jauyuna
showed me students’ test scores with a particular pride in his voice. ESE professors too
were very courteous, but what is more, I could tell they were competent in the material
they presented.
My estimation of both campuses was adequate, but less than desirable. SECAP
was dark and lacked proper campus directions, and the ESE training room’s paint should
have been refreshed about three years prior. Yet I still came away from these visits
assured that participants were receiving quality training within their field. The actual
SECAP classrooms were well equipped with modern machinery and equipment. ESE’s
practicum preparation extended beyond the rented noisy apartment on America avenue,
to comprise some of the city’s better private clinics. Both technical-skills institutes
provided the instruction and seriousness of study that EQEB was looking for and needed
to make reality in this part of its preparation.
Now that I have presented all three angles of observation, I will use them to make
several interpretations of the program’s assimilation into EQEB’s existing curriculum. I
would not have such a powerful informative tool without the integrity of participant and
outsider feedback—including reference to those growth areas. This research has helped
the EQEB take the necessary empirical steps forward to ensuring the vocational
program’s success in the future. Therefore, this triangulation of data now gives support
for the following conclusions.

CHAPTER V
CONCLUSION AND IMPLICATIONS
Beginning vocational training is probably more significant for theological
education of EQEB than I had first imagined. This intervention extends far beyond an
isolated academic assignment, but has the potential to re-frame ministerial preparation
and performance in every country within EQEB’s sphere of influence. Be that as it may,
in order for the program to increase in influence and have long-term success, the program
must take root within a solid theological grounding of vocation as opposed to a solitary
methodological change. In this chapter I will draw critical conclusions and evaluate the
intervention’s trustworthiness and its significance to me personally, EQEB, and the
churches touched by EQEB’s influence.
Interpretations
In a similar way that a cell phone can be located by at least two towers, the
current angles of observations have helped me home in on a few important conclusions
from this project. First, the majority of data shows overwhelming support for the
vocational emphasis. After I presented this proposal to financial supporters of EQEB in
July of 2015, they unanimously gave their blessing and committed extra financial support
for the program. What joy it will be to return with the success this initiative has made.
I was especially surprised by the overall validation given by EQEB faculty. All
agreed there were adjustments that they, as well as the participants, had to make; but all
were in agreement that the program should move forward in the following years. Some,
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such as Byron Echeverria, felt it reasonable to also learn another trade and so lead by
example.1 He commented, “We are in a special time of blessing and should therefore take
advantage of this opportunity that has been afforded us.”2
Students grew in thankfulness to God and to those who financially backed the
program. When nurse assistants received their stethoscopes and sphygmomanometers,
both María and Matías expressed their deep gratitude and reminded the rest of the group
of the serious “responsibility they now had to give back in some way.”3 I witnessed the
group doing this even more as they began to serve their peers and sacrifice further to
prepare themselves amidst the difficulties. They grew in their understanding of how they
had been equipped with special tools for service unto God. They now viewed their newly
acquired gifts as welcomed responsabilidades (responsibilities) paving new ways to
llevar almas a Dios (bring souls to God).4 Students had unconsciously gained greater
vocational awareness. I cannot describe the internal blessing I received as initiator of this
project to hear the students voice in the last session together of the lofty, inspired ways
they were now dreaming to serve God and his church. They renewed in me a passion for
vocation.
However, in order not to paint the canvas too rose-colored, I should note that a
few wanted to give up at various times. Natán was discouraged during one of our
meetings in February. SECAP had not scheduled their second module, and at that time he
was resigned to be satisfied with that first level of domestic electrical installation. He
voiced agreement similar to the criticism his colleagues outside of the program had made,
1. EQEB faculty, interview by author, digital audio recording, Quito, Ecuador, 13 April 2016,
00:13:00.
2. EQEB faculty, interview, 13 April 2016, 00:14:00.
3. Participants of EQEB vocational program, interview, 4 Feb. 2016, 00:21:40.
4. Participants of EQEB vocational program, interview, 13 April 2016, 00:22:10.
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“I did not come here for this. I came to prepare myself as a minister, not as an
electrician.”5 Nevertheless, in the next month, when the second module did open up, he
unhesitatingly signed up and is now completing the entirety of his studies. Therefore, I
wonder if his statement was indicative of how he truly felt or a frustration with the
impediment in finishing his studies.
Things Learned
EQEB needs to continue to improve and actualize the vocational program for the
coming year. From both faculty and students, I learned from this study that the academic
load for participants is overwhelming and perhaps too great. Therefore, the faculty has
scheduled to meet before the next academic year and brainstorm further concessions it
can make to ensure that this track of study becomes more manageable without
jeopardizing the ministerial course-load needed.
EQEB must also put partnering technical institutes under further scrutiny. There
may exist in Quito even better organized technical institutes than the ones used for this
academic year. Students have been happy with their programs, but SECAP’s delayed
scheduling clashes with the more mapped-out program of study found at EQEB. Also,
ESE has worked well since many students wanted to take nurse assistance training, but
this distinctive line of study may not be of interest for next year’s cohort. From observing
the effort of coordination in this year’s program, I conclude it will be best for EQEB to
cooperate with only one or two technical institutes that can prepare in a diversity of skills
the way SECAP does. This will give students a variety of options while at the same time
solidifying inter-institutional processes such as communication, accommodation, and
payments.
5. Participants of EQEB vocational program, interview, 4 Feb. 2016, 00:31:40.
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EQEB will need to select a full-time facilitator for this program. This year as
researcher I have built in the time to my personal schedule to put in place the
implementations; however, I will not be able to continue in this capacity in future years.
The task is significant enough to warrant a designated person for the role. The program’s
success fundamentally rides on good communication between EQEB and technical
institutes plus that of student monitoring. This duty will need to be assumed by one of the
full-time faculty who also wishes to see the program succeed. This person would have the
vocational cohort as his or her practical ministry group as I did this year.
Things Unspoken
Faculty and students were unanimous in pointing out ways in which the technicalskills component affords them greater means for service. The program equipped them as
“bridge-builders” between the holy and the common. The very aspiration to serve the
Lord and his people is what has motivated participants to push on even though the
program was strenuous. In this regard, participants have caught the kenotic vision of
vocation as being that of giving above receiving.
What has been strangely unmentioned is if the program would have validity
provided the socio-economic reality in Ecuador were different? Would technical skills
still be sought at EQEB if Ecuadorian churches could afford a minister? Would this
program even be recommended if, at graduation, full support were guaranteed from
foreign sources? The outsider and insider surveys both point to the economic need as
validation for this track of study. Bartolomé conveyed this sentiment in November’s
session when he responded how blessed he felt by his studies at SECAP. He said, “We
know that during the course of time this training will be necessary for both our families
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and ministry.”6 Byron also cautioned of the uncertainty of financial help from the outside
as pragmatic grounds for such a program.7
Participants and faculty agree that technical-skills preparation allows students to
serve in an expanded way, but no one has asserted that a self-sustaining ministry is
preferable. Nowhere in the data does anyone allude to a theological or even missiological
rationale for self-sustaining ministry over a paid ministry model. Rather, faculty and
students identify the cultural and ecclesial context as the purpose for why students must
learn a trade in order to fulfill their ministerial vocation. If they are not supported with
foreign funds, their practical circumstances create a need for this line of preparation. I
wish to revisit this silence of thought as I tie together theological implications below.
Trustworthiness
In this section I take a critical look at the reliability of findings for this project.
The results as given are quite context specific. They identify with the ecclesial and social
context within Churches of Christ in Ecuador. The current vocational program was the
best alternative that fit EQEB’s monetary abilities and ministerial emphasis. There are
many facets of the current intervention that could be carried over and applied to similar
religious educational programs, especially in underdeveloped countries. Below are
reliable and replicable characteristics that would be of interest to missionaries, mission
boards, and administrators of similar biblical seminaries.
Applicability
The problem I address in this DMin project is unique to Ecuador and its
distinctive qualities must be understood before seeking to apply its principles in other

6. Participants of EQEB vocational program, interview, 11 Nov. 2015, 00:18:20.
7. EQEB faculty, interview, 13 April 2016, 00:13:20.
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contexts. This project attends to the absence of a viable training model that equips EQEB
graduates for self-sustaining ministry. As I stated previously, most ministers within the
Churches of Christ in Ecuador must engage in self-sustaining practices in order to
minister locally. EQEB’s ambition is to do a better job of preparing its graduates for this
socio-cultural framework. Other religious-educational institutions situated in similar loweconomic circumstances may find this argument and implementation reasonable and
fairly transferable.
There are several elements of this implementation that can be considered
modifiable or irrelevant when set against the primary focus of helping ministers
contextually respond to God’s calling. For instance, EQEB chose to begin a technicalskills preparation as opposed to endorsing a university degree. I am not recommending
one over the other, but rather this option was within EQEB’s financial abilities without
changing its three-year program of study. The fact that ESE and SECAP offered night
and weekend classes was another variable that worked in EQEB’s favor. EQEB did not
want to find teachers or invest in the technical devices necessary for teaching on its own
campus. Rather than reinvent the wheel, EQEB felt it best to ally itself with institutes
already engaged in this professional training. Other seminaries that wish to emulate such
a vocational program would also have to make a similar choice: 1) to partner with
existing technical training programs or 2) to seek to integrate these classes during their
own regular schedule and perhaps on their own campus.
The individual makeup of this year’s class is another peripheral aspect of
transferability. This year’s cohort had specific interests that may not be shared by future
students. Future students may not have similar resolve in the midst of the added pressure,
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as did this year’s participants. The success of any educational initiative will be affected
by the particular makeup of its constituents.
One other irrelevancy that could skew applicability is that many (currently 40%)
of EQEB’s student body come from outside of Ecuador. I have delimited my research to
the cultural and economic context of this country. Economic solvency among nations in
Central and South America does better in some years than others, but by and large these
countries continue to be in deficit and economic stress.8 It is judicious to point out then
that student representatives from other Latin American nations might not need to apply a
technical-skills training if their socio-economic contexts do not warrant such.9 For this
reason, the technical-skills component is optional at EQEB and students can fill credits
with electives other than a technical-skills training. What I most seek to implement at
EQEB are those vocational principles that are supra cultural and reach beyond how a
minister gains a salary.10 The introduction of EQEB’s technical-skills training is just this
institute’s particular response to ensure that its graduates can optimally answer God’s
calling in their future ministries.
Dependability
I affirm a thorough integrity of this study. It represents an extensive seven-month
research with a well-documented implementation at EQEB during the 2015-2016
8. I am not an economist, so I must rely on those who are. One website, Focus-economics.com,
monitors and gives economic forecasts from the world’s leading economists. On this website one can click
on the economic outlook for each country within Latin America and see that they give a bleak outlook of
the economic stress throughout Latin America. See the most recent article, Ricardo Aceves, “Economic
Snapshot for Latin America,” n.p. (10 Aug 2016). Online: http://www.focus-economics.com/regions/latinamerica
9. I know by my own travels and ministry in Mexico, Honduras, Bolivia, and Peru, that like
Ecuador, most churches in the Churches of Christ do not fully employ their ministers, and those ministers
that are fully employed usually receive foreign assistance. EQEB’s student body informs me that this is the
same for their church context in Cuba, El Salvador, Uruguay, Chile, Colombia, Venezuela, Argentina,
Panama, and Paraguay. However, I cannot use this hearsay or my experiential knowledge to justify the
need for technical-skills training within every country EQEB serves.
10. Please see earlier comments under “Missional Calling,” 34-37.
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academic year. The reader can trust the legitimacy of how I conducted the interviews; I
planned them out in advance and conducted them after a quorum of participants (twelve
or more) arrived at each session. All angles of observation have deemed the program
successful and wish that it continue with aforementioned adaptations.
There exists, though, aspects of the study that cannot be controlled completely.
They could thwart the dependability of such outcomes over time and therefore should be
mentioned. One consideration I have dubbed the “the first-trial principle.” I mean by this
principle that newness can sometimes impact one’s impression. For the first time in
EQEB history, the school has launched a vocational program. Because it is new, a certain
measure of novelty or beginners hype might influence results. For instance, I was
surprised that those interviewed did not voice more negative or contrary commentary.
The recorded reactions accurately reflect the sentiments of those interviewed, but it is
also important to remember that this is the first and only attempt from which EQEB has
had to measure. As dispelled in the section under delimitations, to do a better analysis of
the program, EQEB would need to observe several cohorts of graduates after this
implementation and develop an instrument to measure their effectiveness for modeling
vocational ministry beyond EQEB. Further assessments at progressive intervals in the
future could substantiate long-term success of graduates in their ministry setting. The
researcher would need to establish hard criteria to measure whether vocational principles
were 1) personally adopted by graduates serving in ministry (it would be preferable if the
researcher could find some graduates who were fully employed in the ministry in
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conjunction with those ministering from a self-sustaining posture) and 2) espoused in the
life and witness of the congregations led by these graduates.11
The current research project cannot measure years into the future though its
observational timeline was longer than most DMin projects. Still, the extensive feedback
has shown that this year’s implementation of vocational training at EQEB has had higher
than expected results. It is based on these results that I commend the program to EQEB
and its sponsors. If EQEB will continue to invest the human resources, financial
assistance, and support for this track of study, there is no reason it should not persist to
have a favorable and sustainable future at EQEB. This unique combination of ministry
and technical-skills preparation should gain for EQEB the distinctive identity as a
vocational seminary within the Churches of Christ in LA.
Credibility
As researcher, I wanted to have the best documentation at hand to draw accurate
conclusions from the three angles of observation. I was pleased not only to be able to
record exact audio conversations but also to have them transcribed with time-stamps
indicating when phrases were spoken on the audio recording. This time-stamp feature
helped immensely to allow me go back through the audio as the original source and
confirm or correct what was transcribed. All of the data, including field notes, are in
written form, permitting me to employ the axial coding method12 along with color-coding
and tabs to quickly identify important dialogue during cross analysis.

11. Criteria would want to measure the adoption of priestly vocation as outlined here: inclusivity
(e.g., whole church participation using gifts), kenotic commitment, and missional dedication in service and
ministry.
12. Strauss and Corbin, Basics of Qualitative Research, 123.
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Throughout the analysis, I gave a prominent place to outsider and insider
perspectives in order to confer greater validity to the interpretations. The findings are a
product of their voices above that of researcher. It is the student-participants who spoke
frequently of their technical skills as service and illustrated them as “bridges of God.”
Both they and the faculty attest to the value of this training, but they also took the
initiative to advise EQEB to modify the course load. Their acceptance of the program,
while speaking to fault areas, helps attest to the credibility of the research.
Though the collective perspectives were consistent, faculty and participants were
not privileged to each other’s session or estimation of the program. The reader and I as
researcher have this uncommon vantage point to able to observe how all three of these
angles reacted as the project unfolded. Unanimously, my colleagues, student participants,
and I have deemed the current implementation of a technical-skills component a viable
way to help EQEB students respond to their vocation. Three newly trained electricians
and thirteen nurse assistants are dreaming up ways to serve the Lord with their new skills.
Seven faculty are also excited by this year’s results and have committed to make next
year’s program flow even that much more smoothly. As researcher and director of EQEB
I am thrilled by the success of the program and look forward to May of 2017, when I will
be able to honor students both with a certificate in biblical studies and another
endorsement, nationally recognized within their technical affiliation.
Reflexivity
It is necessary to disclose how my own influence could have affected participant
feedback in this research. I was first and foremost director of EQEB and a U.S.
missionary to Ecuador before beginning this investigation; therefore, these roles
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undoubtedly entered into the investigative equation. To guard against this, I reminded
interviewees that for this project I was interacting with them first as researcher. I valued
and needed their honest reactions, comments, and criticisms of the vocational
intervention.
Still, the roles I brought to the table of research undoubtedly influenced, to some
degree, how students and faculty of EQEB responded to me as I investigated the
program. Probably the only way I could have conducted truly unbiased research, would
have been to hire someone else. First, my inherited role as son of founding missionaries
could affect the interactions I had with long-standing faculty members who were present
in the early days. Their regard for my father and mother continues to endear me in their
eyes. Second, I am the primary link between U.S. donations that provide for faculty jobs
and student scholarships. This economic component could sway candid feedback.
There is nothing I could do about these circumstances other than to ask for
complete honesty in interviews, but they undoubtedly represent evaluator effects.
Patton’s advise is helpful here as he recommends that the researcher “neither
overestimate nor underestimate” evaluator effects.13 I did all that a researcher could do to
preserve trustworthiness and “take seriously [my] responsibility to describe and study
what those effects are.”14 From my perspective, both participants and faculty have openly
voiced what they were feeling more than what their director was looking for.
A last factor that could slant research was my own aspiration for the program to
benefit the future financial stability of EQEB graduates. Could I have wanted something
13. Patton, Qualitative Researcher and Evaluation Methods, 568.
14. I found it reassuring and at the same time humorous how Patton calms researcher’s excessive
worry about evaluator effects in saying, “Evaluator effects are often considerably overrated, particularly by
evaluators. There is more than a slight touch of self-importance in some concerns about reactivity.” Ibid.,
568
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for students that they did not wish for themselves? To protect against this bias, I
constructed the program in a manner that allowed students to choose whether to pursue
this track of studies. At least two students in their second year did not volunteer for the
program precisely because they wished to train solely in ministry. EQEB’s initiation of
the vocational program was never to obligate seminary students to undergo this training,
but finally to provide a choice to prepare themselves in self-sustaining ministry.
Significance and Implications
Sustainability
The implementation of a vocational program at EQEB will most likely persist as
long as this seminary has the financial ability to back it. Factors such as the cost of
preparation, timeline for technical endorsement, and socio-cultural concerns will of
course weigh in on the long-term need for the program. But the foreseeable future seems
to indicate that there is a great need to prepare graduates for self-sustaining ministry in
the LA context. Also for the foreseeable future, there exists a strong support for the
program. Many churches from the U.S. have awakened to the dangers of creating
dependency in their sister foreign missions; steps such as vocational training encourage
supporters who wish to endorse healthy methods of missions. Therefore, as EQEB strives
to implement responsible mission practices, the Lord continues to bless it financially and
academically.
Personal Significance
I have used the full time allowed to finish my DMin education. I entered the
program for continued ministerial sharpening above attaining another degree. For six
years I have had the blessing of gleaning from experienced teachers and finding
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encouragement from my fellow classmates. The extended exposure to this educational
buffet and social network will be hard to give up. It was intended to “enhance my
competency and skill for performing ministerial tasks.”15 During this time my
competency has motivated me to take on the directorship of EQEB, and by God’s power,
I believe I have been able to bring about a positive direction.
The current vocational project is one of the most noted professional
accomplishments that I have been able to implement during my tenure. It has inspired me
to take seriously other innovations I consider beneficial to EQEB’s institutional growth
and missions in general. By developing my capacity as a researcher through this project,
I am now inclined to examine and scrutinize future endeavors so that they too can be
carried out in a calculated manner. The DMin has reminded me of the importance to
strive with excellence in any undertaking I deem helpful to the cause of Christ. This is an
attribute I hope to carry over from ministry and apply also to the personal and family
contexts of my life.
After graduation from the DMin program, I do not expect a pay raise or job
advancement; rather, I believe I will be able to greater influence missions in LA in a
unique way. I pray God will continue to build upon all he has given me: my skills set,
experiences, and now this further education. It all comes from him and will be used for
his glory.
Ecclesial Significance
EQEB is one of the leading Bible seminaries of the Churches of Christ in LA.
Forty percent of its student body comes from outside of the country of Ecuador, allowing
15. Purpose of the DMin program as presented on ACU’s website, “Description of Doctor of
Ministry Degree Program,” n.p. Online: http://www.acu.edu/legacy/academics/gst/
prospective/degrees/dmin/index.html.
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EQEB to impact many countries in Central and South America. It is my hope that this
vocational thrust becomes a benchmark initiative that enables churches in LA to mature
and stand on their own.
This is one area about which a strange silence exists from my interviews. No one
seemed to connect how EQEB’s vocational program might align itself to time-trusted
missiological principles that encourage mission churches to become self-governing, selfsupporting, and self-propagating.16 In error, I had anticipated that the three-self formula
might surface in the interviews, but participants primarily gave me pragmatic reasons for
the need of EQEB’s vocational program: 1) Ecuadorian churches do not have sufficient
local funds to fully support a minister, and 2) foreign funds are uncertain. Though these
are indeed two legitimate reasons for beginning the vocational program, I would hope
that graduates of the school could begin to see the benefits for Ecuadorian churches to
become fully self-sustaining. Missiologists note that when a congregation values these
self-sustaining principles, their freedom of dependency also helps them find a freedom in
thought and become self-theologizing.17
Theological Significance
To install and implement a plan of action is often easier than the internal
implanting of theological principles that support the visible program. While students may
not have recognized the extensive missiological rationale that undergirds the vocational
program, they have appreciated other theological bases. During each group session we
16. Bosch is a well-known missiologist who endorses indigenous church planting. David Jacobus
Bosch, Misión en Transformación: Cambios de Paradigma en la Teología de la Misión (Grand Rapids:
Libros Desafío, 2000), 409. (Because this book has is in Spanish, I hope to use it with future classes at
EQEB.)
17. Bosch, Misión en Transformación, 430-43. Also see Charles H., Kraft, Christianity in Culture:
A Study in Dynamic Biblical Theologizing in Cross-Cultural Perspective (Maryknoll, NY: Orbis, 1979), ch.
15.
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made time to reflect on passages of Scripture in order to connect what they were doing
with God’s overall desire for his people. We traced the theme of priesthood throughout
the Bible (Num. 18:20-24; Exod. 19:5-6; 1 Pet. 2:4-10), meditated on Paul’s definition of
calling (2 Tim. 1:8-12; 1 Thess. 1:11-12), and looked at how Paul modeled this in his
own life (2 Thess. 3:7-9).
These sessions appropriately prepared our thoughts for the questions concerning
participants’ vocational training. One dominant theme that resonated with students was
the inclusive and intercessory nature of priesthood. Five of the sixteen of the cohort are
women, and it was María who especially noted the positive change of an open invitation
for all of God’s people to serve as his priests under the new covenant. Juan too
appreciated that “the ministry of reconciliation was not just for the elite but a call to each
one of us.”18
These comments sum up others that could also be mentioned that convey a
profound understanding of vocation. Thankfully, students see vocation as a holy calling
to all in order to engage in service and the ministry of reconciling those estranged from
their Creator. Gifts given and distributed by the Spirit to all is what is in view; because he
has given to all, each priest must serve him with the charisms received.
While this outlook is encouraging, I still sense from the interviews that students
hold to a dualistic mindset of secular versus religious. Participants imply that they see
their trade as helping their ministry as opposed to viewing their trade as a full part of that
ministry. Their outlook still displays a separation of the holy and the common though
vocation should be lived out in every facet of life. Even the “bridge” analogy somewhat
speaks to this: it is erected to help servants cross the divide and minister where people
18. Participants of EQEB vocational program, interview, 11 Nov. 2015, 00:11:50.
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are, but also to draw them to the other side where spirituality can truly be experienced. I
would hope that they could begin to notice God’s precence where the people already exist
as they engage them in everyday tasks. If a dualistic perspective remains, I believe EQEB
students will doubt if they are ever truly engaged, listening, and following God’s call
unless they are full-time, recognized ministers of the church. For this reason, I hope that
an exclusive notion of ministry becomes less as EQEB students grow in their conceptual
understanding of vocation.
To conclude on an encouraging note, I witnessed this year’s cohort learn the
sacrifices involved in suffering in order to serve. None of the participants were required
to take on the extra training, but they did so in order to expand their ability to minister.
The extra stress and sacrifice helped them in some form encounter kenosis, “the life of
letting go, of putting . . . [oneself] on the altar.”19 This temporary hardship will be only a
foretaste of their further need to die to self. If they serve in self-sustaining ministry, they
will be going against the commonly held ideas of clergy within LA and possibly be met
with resistance. It is my prayer that this resistance not outweigh the joy of following other
model missionaries (Paul and Jesus) who gave up their rights to give freely that which
came from the Father (Matt. 10:8; 1 Cor. 9:18; 1 Thess. 3:9).
Questions for Further Research
Another word for thesis is argument, and when one creates an argument, one most
often gives one-sided justifications to support its validity. I have tried to question the
methods and results employed in this study, but there is one question worth asking that
seemingly contradicts what I have argued. To address the insufficiency of ministerial
assistance by local churches, I have advocated that EQEB better prepare students for self19. Heath, Mystic Way of Evangelism, Kindle locations 2338-39.
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sustaining ministry. However, I did not turn the equation around to challenge the current
ecclesial milieu by lobbying local churches to more faithfully support their ministers.
This in my estimation was a harder and more extensive task than changing what was
within my power to address. Therefore, a contrasting study for research could be
described as the following, “What would it take to educate and change churches’
approach to responsible care for their ministers?” This is a valid approach from which to
answer the problem of ministerial support in Ecuador. So long as vocational principles
are held in view, EQEB should support this initiative while also encouraging the current
vocational program.
Another question that has been mentioned is the program’s lasting impact. It
would be worth analyzing this change over years of its application. How does the
program affect the churches’ mission over the next ten years? What are graduates of the
program doing during this amount of time? Are they serving the church? Are they
building upon their vocational skills or have they taken up something else? In relation to
that outcome, does EQEB continue to embrace this form of preparing its graduates?
There are many questions to ask as this experiment is placed upon the backdrop of time.
Lastly, a necessary question to ask is if there will continue to be a need for such a
program if the socio-economic situation in Ecuador changes for the better? This thesis is
a context-specific solution to a context-specific problem. If the context changes, will the
methods remain the same? I think not. The most important attribute that should remain
steadfast as cultures and economies revamp and change is the church’s commitment to a
theology of vocation as put forth.20 The Christian’s obligation to live out his or her

20. See “Definitions,” 13-14, and “Theology of Vocation,” 30-37.
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calling is universal and eternal; it is the constant tugging of the Spirit in all in whom he
dwells.
My hope is that the contents of this thesis not hold up one ministerial style (selfsustaining ministry) disproportionately over another (fully paid ministry). The current
premise is that the financial aspect of ministry must be removed from the equation
altogether. God’s vocation is for all, and if money or position deters his people from truly
embracing this calling, then the church must make amends.
The vocational program is EQEB’s effort, at this time, to fill a void observed
within our preparation methods for ministry. Thankfully, faculty and sponsors have
widely accepted this initiative, and the sixteen who have undergone its training have
expressed deep gratitude for their newly learned skills. God only knows how this small
change at EQEB might affect missions within LA. Graduates who have answered God’s
call will now return to their countries of origin equipped as vocational ministers with one
more set of tools to enhance their usefulness in God’s mission.

BIBLIOGRAPHY
Aceves, Ricardo. “Economic Snapshot for Latin America.” (10 Aug 2016). No pages.
Online: http://www.focus-economics.com/regions/latin-america
Alexander, T. D., and D. W. Bake, eds. Dictionary of the Old Testament Pentateuch.
Downers Grove, IL: InterVarsity Press, 2003.
“Baptism, Eucharist and Ministry (BEM),” World Council of Churches, no. 111, Geneva,
1982. Online: http://d3n8a8pro7vhmx.cloudfront.net/unitedchurchofchrist/
legacy_url/274/baptism-eucharist-and-ministry-1982.pdf?1418423630.
Boring, Eugene. Disciples and the Bible: A History of Disciples Biblical Interpretation in
North America. St. Louis: Chalice, 1997.
Bosch, David Jacobus. Misión en Transformación: Cambios de Paradigma en la
Teología de la Misión. Grand Rapids: Libros Desafío, 2000.
Brueggemann, Walter. “Introduction, Commentary, and Reflections on the Book of
Exodus.” Pages 676-981 in vol. 1 of The New Interpreter’s Bible. 12 vols. Edited
by Walter Brueggemann, Walter C. Kaiser, Leander E. Keck, and Terrence E.
Fretheim. Nashville: Abingdon, 1994-2002.
_______. The Prophetic Imagination. Minneapolis: Fortress Press, 1978.
Collinge, J. William. Historical Dictionary of Catholicism. 2d ed. Lanhem, MD:
Scarecrow Press, 2012.
Cooperrider, David L. and Suresh Srivastva. “Appreciative Inquiry in Organizational
Life” Pages 129-69 in Research in Organizational Change and Development 1.
Edited by R. W. Woodman and W. A. Pasmore. Stamford, CT: JAI Press, 1987.
Cooperrider, David L. and Diana Whitney. Appreciative Inquiry: Collaborating for
Change. Edited by Peggy Holman and Tom Devane. San Francisco: BerrettKoehler, 1999.
Dawson, Jane. “A History of Vocation: Tracing a Keyword of Work, Meaning, and
Moral Purpose.” Adult Education Quarterly 55 (May 2005): 220-31.
Duggins, Larry. Simple Harmony: Thoughts on a Holistic Life. North Charleston, SC:
Columkille Press. Kindle Edition. 2012.
Dunn, James D. G. Romans 9–16. Word Biblical Commentary 38B. Dallas: Word, 1998.
101

102
“Description of Doctor of Ministry Degree Program.” No pages. Online: http://www.acu.
edu/legacy/academics/gst/prospective/degrees/dmin/index.html.
EQEB faculty. Interview by author. Digital audio recording. Quito, Ecuador, 13 April
2016.
“Fast Facts about American Religion.” Hartford Institute of Religion Research. No pages.
Online: http://hirr.hartsem.edu/research/fastfacts/fastfacts.html#attend.
Freedman, David Noel. The Anchor Yale Bible Dictionary. New York: Doubleday, 1992.
Gassmann, Günther The Historical Dictionary of Lutheranism. Historical Dictionary of
Religions, Philosophies, and Movements, no. 35. Lanhem, MD: Scarecrow Press,
2001.
Given, Lisa. The Sage Encyclopedia of Qualitative Research Methods. Thousand Oaks,
CA: Sage, 2008.
Hahnenburg, Edward P. Awakening Vocation: A Theology of Christian Call. Collegeville,
MN: Liturgical Press, 2010.
Heath, Elaine A. The Mystic Way of Evangelism: A Contemplative Vision for Christian
Outreach. Baker. Kindle edition, 2008.
Hodges, Melvin. The Indigenous Church. Springfield, MO: Gospel Publishing House,
1976.
Humble, B. J. The Story of the Restoration Movement. Indianapolis, IN: Faith and Facts,
1969.
Johnson, Jean. We Are Not the Hero. Sherman, OR: Deep River Books. Kindle edition.
2016.
Kittel, Gerhard, Geoffrey W. Bromiley, and Gerhard Friedrich, eds. Theological
Dictionary of the New Testament. Translated by Geoffrey W. Bromiley. 10 vols.
Grand Rapids: Eerdmans, 1964-1976.
Kolb, Robert. “Called to Milk Cows and Govern Kingdoms: Martin Luther’s Teaching on
the Christian’s Vocation.” Concordia Journal 39.2 (Spring 2013): 133-41.
Kraft, Charles H. Christianity in Culture: A Study in Dynamic Biblical Theologizing in
Cross-Cultural Perspective. Maryknoll, NY: Orbis, 1979.
Lewin, Kurt. “Action Research and Minority Problems,” Journal of Social Issues 2.4
(1946): 34–46.
Lincoln, Andrew T. Ephesians. Word Biblical Commentary 42. Dallas: Word, 1990.

103
Louw, Johannes P. and Eugene Albert Nida. Greek-English Lexicon of the New
Testament: Based on Semantic Domains. New York: United Bible Societies,
1996.
“Lumen Gentium.” in Vatican Council II: The Conciliar and Post Conciliar Documents
1. Edited by Austin Flannery. Northport: Costello, 1996.
Merriam, Sharon. Qualitative Research: A Guide to Design and Implementation. 3d ed.;
Hoboken, NJ: Wiley, 2014.
Miller, Paul H. “The Bi-Vocational Minister: Desirable for Africa?” Ogbomoso Journal
of Theology 2 (Dec. 1987): 19-32.
Motyer, J. A. The Message of Exodus. The Bible Speaks Today. Downers Grove, IL:
InterVarsity Press, 2005.
Müller, Karl, Theo Sundermeier, Stephen B. Bevans, and Richard H. Bliese, eds.
Dictionary of Mission: Theology, History, Perspectives. Eugene, OR: Wipf &
Stock, 1999.
Muthiah, Robert A. The Priesthood of All Believers in the Twenty-First Century. Eugene,
OR: Pickwick, 2009.
Myers, Allen C. ed. The Eerdmans Bible Dictionary. Grand Rapids: Eerdmans, 1987.
Nussbaum, Stan. “Vulnerable Mission Strategies.” Global Missiology 10.2 (Jan. 2013):
Online: http://ojs.globalmissiology.org/index.php/english/article/view/1135/2629.
O’Collins, Gerald, and Michael Keenan Jones. “The Jewish Matrix and the Gospels.”
Pages 1-26 in Jesus our Priest. Oxford: Oxford University Press, 2010.
Pappas, Anthony, Ed Pease, and Norm Farmelli. “The Bivocational Congregation:
Tomorrow’s Church?” Congregations 35.2 (Winter 2009): 11-15.
Participants of EQEB Vocational Program. Interviews by author. Digital audio recording.
Quito, Ecuador, 11 Nov 2015, 11 Dec 2015, 4 Feb 2016, 2 Mar 2016, and 13 Apr
2016.
Patton, Michael Q. How to Use Qualitative Methods in Evaluation. Thousand Oaks, CA:
Sage, 1987.
_______. Qualitative Research and Evaluation Methods: Integrating Theory and
Practice. 3d ed. Thousand Oaks, CA: Sage, 2002.
“Primeras Estadísticas Oficiales Sobre Filiación Religiosa en el Ecuador, Agosto 2012.”
Online: http://www.ecuadorencifras.gob.ec/documentos/webinec/Estadisticas_
Sociales/Filiacion_Religiosa/presentacion_religion.pdf.

104
“QSOBS Graduate Summary.” Document presented at annual Operation Ecuador
meeting. Amarillo, TX, 24 July 2015.
Rieger, Joerg. Christ and Empire: From Paul to Postcolonial Times. Minneapolis:
Ausburg Fortress. Kindle edition, 2007.
Rowell, John. To Give or Not To Give: Rethinking Dependency, Restoring Generosity,
and Redefining Sustainability. Downers Grove, IL: InterVarsity Press. Kindle
edition, 2012.
Sensing, Tim. Qualitative Research: A Multi-Methods Approach for Doctor of Ministry
Projects. Eugene, OR: Wipf & Stock, 2011.
Simcox, Carroll E. ed. 4400 Quotations for Christian Communicators. Grand Rapids:
Baker Book House, 1991.
Strauss, Anselm, and Juliet Corbin. Basics of Qualitative Research: Techniques and
Procedures for Developing Grounded Theory. 2d ed. Thousand Oaks, CA: Sage,
1998.
Strong, James. The New Strong’s Exhaustive Concordance of the Bible. Nashville:
Thomas Nelson, 1995.
Thompson, Marjorie J. Soul Feast: An Invitation to the Christian Spiritual Life.
Louisville: Westminster John Knox, 1995.
Thuma, Scott, and Warren Bird. The Other 80 Percent: Turning your Church’s
Spectators into Active Participants. San Francisco: Jossey Bass, 2011.
Vanhoozer, Kevin J. Dictionary for Theological Interpretation of the Bible. Grand
Rapids: Baker Book House Company, 2005.
Volf, Miroslav. After Our Likeness: The Church as the Image of the Trinity. Grand
Rapids: Eerdmans, 1998.
Webb, William J. Slaves, Women, and Homosexuals: Exploring the Hermeneutics of
Cultural Analysis. Downers Grove, IL: InterVarsity Press, 2001.
Whitaker, William. Latin Dictionary and Grammar Aid. Notre Dame, IN: University of
Notre Dame, 1993-2007. Online: http://archives.nd.edu/cgibin/wordz.pl?
keyword=extra+nos.
Woods, Orlando. “The Spatial Modalities of Evangelical Christian Growth in Sri Lanka:
Evangelism, Social Ministry and the Structural Mosaic.” Transactions of the
Institute of British Geographers 38 (Oct. 2013), 652-64.
Yoder, John Howard. The Fullness of Christ: Paul’s Vision of Universal Ministry. Elgin,
IL: Brethren, 1987.

APPENDIX A
Institutional Review Board Approval Letter

105

APPENDIX B
EQEB Graduate Summary 20151

EQEB Graduates

# of Graduates

Bi-Vocational

134

U.S. Support

37

Local Support

7

Unfaithful or Deceased

6

Unknown

4

1. Chart bases stats given in “QSOBS Graduate Summary,” Document presented at annual
Operation Ecuador meeting, Amarillo, TX, 24 July 2015.
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APPENDIX C
Field Note Example1
OVER GENERALIZED AND
INTERPRETIVE NOTES
I (observer) summarize my
interpretation of the surrounding and
context.

DETAILED AND CONCRETE NOTES
Date
Where does this observation take place?
Who is present?
Thick description of physical setting and
social interactions.

Example:
The campus is ominous and dark.
Though I see some signs, they were small
and unlit, making it easy to get lost on
this big campus.
My first impression of Manuel is that he
is kind and accommodating. I came in
after classes were in process. He could
have let me remain standing while he
continued to direct the class at work, but
he took time to recognize me, shake my
hand and give me a spot from which to
observe. Although he welcomed me into
the classroom, he did not let my presence
distract from the objectives of the day,
which shows the seriousness he gives to
his teaching.
Watching these students practice
reminds me of working on a puzzle. I can
tell everyone is concentrating in order to
do the exercise correctly.

Example:
12 Nov, 2015. SECAP campus, av. Isaac
Alaníz, Quito, Ecuador. It is 8PM and the
sun has gone down.
I walk into the room and meet the
professor engineer Manuel Juayuna. He is
probably in his early sixties, stands about
5 foot 5 inch, wears glasses, and has thin
work coveralls with the SECAP insignia on
the front left pocket. He welcomes me into
the room, finds me a seat, and then
continues to direct the class.

I note the main substance of the
conversation as well as my feelings and
reactions to the discussion

Conversation #1
Direct quotations of pertinent aspects of
the conversation.

Eight students work individually on their
practice boards setting up an electrical
circuit originating from a breaker box
and traveling to several various outlets,
lights, and other extensions. I can see and
hear lots of wires being pulled through
electrical pipes. Sometimes the students
share their tools but all work individually.

1. Adapted from the two-column data gathering process expressed in Patton, How to Use
Qualitative Methods in Evaluation, 92-97.
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OVER GENERALIZED AND
INTERPRETIVE NOTES
Example:
I sense that Mr. Jauyuna is truly
concerned about the student’s
preparation and adaptation to the actual
work environment in which students will
find themselves.
I give a summary and my insights into
the nature of activity observed.
Example:
Seeing everyone engaged and busy on
their projects makes me want to be part
of the class. All of the students seem
interested in what they were doing.
I am surprised that Juayuna made this
activity so individualistic. Latin American
education usually encourages group
processing. The group did however come
to help their fellow student when the
beeper sounded. I guess the teacher wants
to be sure students personally acquire the
skills being taught.
Juayuna’s delayed response to the
beeping tester shows wise restraint. The
student probably learned more by
rechecking his relay and trying to fix his
error on his own. This will be the reality
he will engage when on the field

DETAILED AND CONCRETE NOTES
Example:
Mr. Juayuna shares with me his goal for
the students: “The most important thing is
that they learn a lot in a short time.
However, even after they graduate it is
better that they serve as an electrician’s
assistant for a while.”
Activity # 1
Descriptive record of key players and
actions.
Example:
Mr Juayuna has given different electrical
relays that each student must assemble on
their practice board before leaving class
for the day. These are installed on huge 6
X 8 feet vertical corkboards covered with
outlets, pipes, and electrical boxes. Eight
of the nine students work on this exercise
and are at different stages in completing
its circuit. The ninth student has already
finished and gone home; the three EQEB
participants are still engaged in the
exercise.
While students install their relay one
student misconnects a wire and there
sounds a loud beep from a “tester.” Some
adjacent students come to offer
assistance. The professor however does
not intervene immediately, but allows the
student to figure out his error by rechecking the installation.

APPENDIX D
Coding for Note Taking1
Training as Ministry (yellow)
Priestly themes
Vocation themes
Adaptation to Training (pink)
Time
Level of Energy
Family
Classmates
EQEB responsibilities
Financial
Adequacy of Training (orange)
Professors
Duration of Studies
Facilities
Instruction
Instruction-Practical
Instruction-Contemporary

TAS
TAS-P
TAS-V
ATT
ATT-T
ATT-E
ATT-F
ATT-C
ATT-EQ
ATT-$
AOT
AOT-P
AOT-D
AOT-F
AOT-I
AOT-I-P
AOT-I-C

1. This is my adaptation of an axial coding method relating categories with their subcategories,
Anselm Strauss, and Juliet Corbin, Basics of Qualitative Research: Techniques and Procedures for
Developing Grounded Theory (2d ed.; Thousand Oaks, CA: Sage Publications, 1998), 123.
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APPENDIX E
Outline of Group Sessions

Group Session 1

Location: Marcum House

Date: 15 Nov 2015

Lectio Divina: Num.18:20-24
Qualitative Interview Questions:
1. How do you feel about starting the new technical-skills track at EQEB? (Feeling
QI)1
2. Give me a tour of a session of your technical-skills classes from the moment you
arrive until you leave from a daily class session. (Grand Tour QI)
Examination of Consciousness and Prayer
“Where has God’s grace been present in your training thus far?” and “Where or in
what areas have you not responded to God’s grace?”
Group Session 2

Location: Alberto’s Restaurant

Date: 11 Dec 2015

Lectio Divina: Ex. 19:5-6 and 1 Pet. 2:4-10
Qualitative Interview Questions:
1. Chronicle the timetable of your training from now until completion. (Knowledge
QI)
2. How do you think you are adapting to the technical-skills classes that are held in
conjunction with your current EQEB responsibilities? Are there any stressors that
if could be removed, might make the routine more manageable? (Opinion and
Value QI)
3. If you see any connection with your training as serving a priestly function, give
me an example of this from your experience thus far. (Experience QI)
Examination of Consciousness and Prayer
“If Jesus were in the same year as you and taking the same training you’ve chosen,
what are some perceptions he might have about this mix of education?”

1. Unless otherwise mentioned, I style all QI questions after the various question options available
in Michael Q. Patton, Qualitative Research & Evaluation Methods: Integrating Theory and Practice (3d
ed; Thousand Oaks, CA: Sage, 2002), 348-354.
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Group Session 3

Location: EQEB

Date: 4 Feb 2016

Lectio Divina: 2 Thess. 3:7-9
Qualitative Interview Questions:
1. If I had taken this program with you, take me through what we would have
learned thus far. (Behavior QI)
2. How do you think your technical institute and/or the EQEB is helping or could do
better at helping you reach the goals you have for this technical-skills training?
(Opinion QI)
Examination of Consciousness and Prayer
“Imagine Jesus were sitting with us in this circle. Let’s each tell him what our greatest
fears are surrounding this vocational training.”
Group Session 4

Location: EQEB

Date: 2 Mar 2016

Lectio Divina: 2 Tim. 1:8-12
Qualitative Interview Questions:
1. Tell us about people that you’ve come to know through this program. How do you
feel similar or different from them?” (Feeling QI)
2. Some folks would say we are wasting our money adding this skills training to our
current biblical curriculum. How would you respond to them?” (Devil’s Advocate
QI)2
3. Are you finding that taking this outside preparation is different than what you
expected? Explain. (Interpretive QI)3
Examination of Consciousness and Prayer
“Think back on yourself only one year ago. In what ways has God challenged your
perceptions of a purposeful life dedicated to him?”

2. Sharon B. Merriam, Qualitative Research: A Guide to Design and Implementation (3d ed;
Summerset, NJ: Wiley, 2014), 98.
3. Merriam, 98.
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Group Session 5

Location: EQEB

Date: 13 Apr 2016

Lectio Divina (10-15 min): 2 Thess. 1:11-12
Appreciative Inquiry Questions:4
1. What are you most encouraged about as you’ve undergone and finished your
technical-skills training? (Discovery AI)
2. You were under no obligation to participate in this accompanying track of
instruction at EQEB. Help me understand why you chose to take part in this
intervention and why you selected your particular course of training? (Dream AI)
3. If this integration of technical-skills training were to become a permanent
implementation at EQEB, how do you perceive the program should look within
EQEB curriculum? (Design AI)
4. How do you think God wants to best use the training you have gained this year?
What does your game plan need to be in order to fully take advantage of this
blessing?” (Destiny AI)
Examination of Consciousness and Prayer
Do you believe God has been beside you through these last seven months? How do
you believe he now wants to “fulfill [your] every desire for goodness and the work of
[your] faith with power?” (2 Thess. 1:11).

4. I use a representative question from each of the AI 4D evaluation loop, Cooperrider and Diana
Whitney, Appreciative Inquiry: Collaborating for Change. Edited by Peggy Holman and Tom Devane (San
Francisco, CA: Berrett-Koehelr, 1999), 11.
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Ecuador. Joshua and Julie both grew up on the mission field—in Ecuador and Kenya
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serving in South America since 2006.
Joshua completed a B.S. in psychology with a minor in religious studies from
York College. He then earned a MDiv from Harding Theological Seminary (formerly
Harding Graduate School of Religion) while at the same time working with a Hispanic
church-plant in Memphis. After graduating in 2005, Joshua and Julie joined a churchplanting team in Cochabamba, Bolivia. After five wonderful years and two more
children, they left this work to join Operation Ecuador, a ministry begun by Joshua’s
parents in 1989. Joshua currently serves as the director of Escuela Quiteña de Estudios
Biblicos and facilitates teams of national missionaries and graduates from this institute.
Joshua describes himself as a career missionary, fully dedicated to God’s mission for
Latin America.

